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Abstract:

The objective of this research was to add knowlealye insight to the very under
researched topic of female undergraduates anddttgirdes towards and perceptions
of entrepreneurship. The reason for this reseasshto obtain a better understanding
of why so few female undergraduates consider ergngurship as a career. This is of
particular relevance in Ireland as female entreguweal activity is relatively low,
therefore leading to the under utilisation of aemially valuable resource in the
economy. This lack of female business owners hagicplar significance as
entrepreneurial activity has been recognised aauwblle means to help develop and
sustain a country’s economic growth.

The primary data for the research were gatheredateree week period, through the
administration of a self-completion questionnairelivbred to 273 female
undergraduate students from five of the six schaolsWaterford Institute of
Technology (WIT). This allowed for quantitativetdanalysis using SPSS.

There are a number of interesting findings emerdmogn this research. Notably,
there was almost unanimous agreement (97%) by risideho expressed a wish to
own a business, that that they would like to bertben boss. They also perceived
entrepreneurship as enabling them to do things teey and therefore allowing them
to have more control over their lives. Interedynghese students were also more
likely to believe they had the business skills &mdwledge required for business
ownership than students who did not want to statsaness.

The most inhibiting factor for students who do naint to start a business is the fear
of the risk involved. Strikingly, in contrast toudents that want to start a business
they perceive business ownership as giving them ¢emtrol over their lives and
therefore, believe it would be easier to work fomgone else. Interestingly, 79% of
these undergraduates expressed the belief thatod osiness support structure
would encourage more women to start a business.

When the attitudes and perceptions of the colleagroup of students (273) towards
entrepreneurship were examined more interestingesssemerged. The most

prominent being that one needs to be very detednamel work extra hard to run a

successful business. When one adds to this teieflthat one requires special

characteristics or traits to start a business, care see how respondents may self-
select themselves out of entrepreneurship.

The current research has highlighted some of thneipeal perceived advantages and
disadvantages of female business ownership alorthy tie prominent general

attitudes and perceptions as expressed by femaldergmaduates towards

entrepreneurship.  Therefore, these findings hawplications for academics,

educators in entrepreneurship, policy makers, pnger support agencies and future
female entrepreneurs.
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Chapter One

Introduction



Chapter lintroduction

1.1  Chapter overview

The purpose of this chapter is to inform the readby the present research is
necessary, which in turn will lead to an explamatd the rationale behind the study.
It will continue with a discussion about the resbaguestion and the objectives that
the research intends to answer. The thesis steuetill then be outlined and the

chapter will conclude with a look at the limitatomand the benefits of the current
research.

The current research has been undertaken to exdemrade undergraduates' attitudes
towards and perceptions of entrepreneurship. TiEhisecessary in order to obtain
more knowledge and a better understanding of whyesofemale undergraduates
consider entrepreneurship as a career. This i®riamt as the topic of female

entrepreneurship and in particular female undergages and their views on

entrepreneurship is a seriously neglected and uddeeloped research area. An
examination of literature shows there is little Wwmoabout their needs, motivations
and reservations concerning business ownershige réason why final year female

undergraduates were chosen for the current stuthgdause they are at a period in
their career development where they are considetifigrent career routes and are
therefore, a potential source of future femaleeprgneurs.

1.2  Rationale for the study

As the importance of entrepreneurship has incrggsbeen recognised as vital to the
sustainability of a country’s economic stability dargrowth (Gibb, 1996; EU
Commission, 2004), so has the recognition that woosn play an important part in
this development (Weeks, 2007; OECD, 2004). Howewealmost every country
throughout the world there are fewer women than nmeolved in new venture
creation (Fitzsimons and O’Gorman, 2005). This easicular relevance in Ireland as
noted by (Forfas, 2007; Fitzsimoes al, 2004; Henry and Kennedy, 2003; Gender
Equality Unit, 2003; Fitzsimonst al, 2003), with the average rate of early stage

1



entrepreneurship for the period of 2002-2006 beordy 4.8% of women in
comparison to 12% of men (Fitzsimoeisal, 2006). Recent research has highlighted
that this problem is even more pronounced in thetts&ast of Ireland, where only
4% of entrepreneurs are female (O’Gorman, 2007).

This under utilisation of a valuable resource withieland has been noted throughout
literature (Henryet al, 2003; Goodbody 2002; Fitzsimoms al, 2003). If female
entrepreneurship in Ireland could be increaseteaddvel presently in the USA where
women led-businesses have grown at twice the fatgher businesses in the last
twenty years (Centre for Women'’s Business Rese@@d7) it would create 56,000

new businesses in Ireland (Fitzsimatsl 2003).

This potential increase in employment is of patticuelevance within the South East
of Ireland as this region is considered an econaligiazinder-performing area when

compared to other regions within Ireland (Refor@0&).

The general lack knowledge about young women inatlea of entrepreneurship is
recognised by Kourilsky and Walstad (1998 p.78) wioted in order to encourage
young women into entrepreneurship there is a neesestablish what she thinks or
understands about entrepreneurship. Thereforectii®nt research hopes to gain
some insight into the antecedent influences, atgy barriers and motivations to
entrepreneurship of the young educated female andequently leads to a better

understanding why so few women start their ownriess.

1.3 Research questions and objectives

Bearing in mind that the fundamental aim of therentr study is to get a better
understanding of female undergraduates’ views dfepreneurship the research

question is:

What are the attitudes and perceptions of female demgraduates towards

entrepreneurship?



The associated objectives of this research arstabksh:

1. If female undergraduates consider entrepreneusshiigble career option.

2. The perceived motivations of female undergradudtes entering into
entrepreneurship.

3. The perceived barriers of female undergraduatesnfur entering into
entrepreneurship.

4. The general attitudes of female undergraduatesrtsaentrepreneurship.

The primary research was conducted using methogatogprising of quantitative

research based on the positivist approach. Theapyi data for this study were
collected through the direct administration of #-sempletion questionnaire. The
respondents were taken from five of the six diffiérechools within Waterford

Institute of Technology. The use of this quanti@atresearch tool enabled the
researcher to obtain data from a large number ofafe undergraduates. These
included:

e The general demographics of the students

e Family background including business ownershipamify members

» Students’ general attitudes towards and perceptibestrepreneurship

* Students’ specific attitudes towards and perceptiortoncerning
entrepreneurship as a career. This area is divittedtwo distinct sections,
namely students that want to start a businessharse tthat do not.

A detailed explanation of the research methodologgd can be found in Chapter
Three.

1.4  Structure of the thesis
The thesis continues with a critical review of fire in Chapter Two. This is

necessary in order to establish the relevant ask&terature required to inform this

current research. The literature review is dividgd four main sections:



Entrepreneurship and the entrepreneur;
The female entrepreneur;

The undergraduate;

A

The female undergraduate;

Chapter Three presents the research methodology insthe current study. This
includes an examination of the research probleminggato the research question and
its objectives. This is followed by an exploratiointhe philosophical underpinning of

the current study and the research tool decided tgpahe data collection.

Chapter Four examines the primary research findimigghe current study. This
naturally leads to a discussion about the resedmtings in Chapter Five,
highlighting the major research findings in relatim the students that want to start a
business and those that do not. This chapter gdeslwith a discussion about the
general attitudes towards entrepreneurship as ssgueby the collective group of
students.

Finally, Chapter Six draws conclusions from thecdssion of the research findings.
It concludes by discussing the limitations assedatith the present research and

makes further recommendations for future research.

15 Limitations of the current research

As with any research there are a number of linotetiassociated with this study.
Firstly, research was restricted to one acadensittunion, which limits the degree to
which the findings can be applied to all female engdaduates in Ireland. Secondly,
the division of the questionnaire hindered the carapility of results between
different groups of students. This division of theestionnaire also caused some
respondents to answer the wrong section, resulting4.6%) invalid responses.
Thirdly, there was some confusion about the terfomy regarding self-employed

and business ownership, which led to some conti@gicesponses.



1.6  Benefits of the study

The current study contributes to the body of redean female entrepreneurship. It
particularly adds knowledge and insight to the vanger researched topic of the
female undergraduate and her attitudes and peocsptiowards entrepreneurship. As
far as this author can ascertain this is the firste that such a study has been
undertaken in the Republic of Ireland. Hazlettn#ierson, Hill and Leitch (2007)

performed similar research in Northern Ireland, their study examined male and
female undergraduates’ views on entrepreneurshifpwever, the present study
focuses specifically on final year female undergedds’ attitudes towards and
perceptions of entrepreneurship. Therefore theentirstudy will be beneficial to

other researchers and academics working in thigpliise. The research also has
specific implications for educators in entrepreséip, enterprise support agencies,

policy makers and future female entrepreneurs.

1.7  Summary

This chapter began with an explanation of the bamkgd and the rationale to the

current study, followed by an examination of thee@ch question and objectives.
This led to an outline of the structure of the the@sd concludes with a discussion of
the associated limitations and benefits of thegmesesearch. Chapter Two presents

a review of literature pertaining to the reseangid.



Chapter Two

Literature Review



Chapter 21iterature review

2.1 Introduction

The aim of the present research is to examinetthedes towards and perceptions of
female undergraduates towards entrepreneurshig. rddson for this is to gain more
knowledge and understanding of the female undevgtadand her views towards
entrepreneurship, as final year female undergradudtave to make decisions
regarding their future careers. This researcimisortant because, according to the
literature review, considerably fewer women chasbdcome entrepreneurs than their

male counterparts, resulting in the loss of manycated women to entrepreneurship.

As part of the current research it is necessafiysbexamine who is the entrepreneur.
This will involve examining the characteristics antaits associated with

entrepreneurship and the antecedent factors thatuesge entrepreneurship. This
will be followed by a discussion on the generalunatof female entrepreneurship.
The chapter continues with an examination of undelgates, their views of

entrepreneurship and the links between entreprshiguand education. This chapter
concludes with a look at the female undergraduateexamines the limited research

conducted in this area.

2.2  Entrepreneurship

Entrepreneurship is recognised both nationally iatefnationally as a key driver of
growth (Fitzsimons and O’Gorman, 2003; Commissiofi the European
Communities, 2004), with future prosperity depegdam the creation of indigenous
businesses (Orhan and Scott, 2001). Martin anchg.41L998) believed that a
country’s future economic development is dependgyan increasing its growing
entrepreneurial talent. Morrison (1998) agreedhhis, proposing that the successful
entrepreneur is the “first among equals in the @ssmf wealth creation” (Morrison,
1998, p.177).



It is difficult to get agreement among researcterd writers as to who exactly are
these entrepreneurs (Carson, Cromie, McGowan ald1985). They have been
described as theew heroesof our society (Donckels and Meittinen, 1990), who
possess characteristics, which are highly prizedairculture (Hofstede, 1991).
Garavan, O’Cinneide, Fleming, McCarthy and Down&99(7) and Inman (2000)
went back to the word entrepreneur to find a dedinj citing an Irish economist,
Cantillion (1755) who identified the entreprenesraapivotal figure in the economy, a
risk taker, taking chances and facing uncertaihtystdefining entrepreneurship as
self-employment of any sort. Schumpeter (1934)aedled on this concept by
introducing innovation as a determinant to entrepoeship saying that entrepreneurs
are people who introduce new combinations of factdrproduction, notably labour
and capital. Therefore it can be deduced from tieeature that entrepreneurs are
clearly self-reliant people and their ambition isdaubtedly to create a business of
their own (Johannison, 1990). Morrison, Rimmingtord Williams (1999) came to
the general conclusion that there are as manyitlefia of an entrepreneur as there

are entrepreneurs.

2.2.1 Characteristics or traits of entrepreneurs

Due to the difficulty in coming to a universally captable definition of the
entrepreneur, researchers have attempted to dighndifferent factors that influence
the individual towards entrepreneurship (Dyer, )994&fforts have been made to
identify some of the characteristics or attribypessessed by the entrepreneur (Kao,
1990), and this is often referred to as the tretiosl of thought. Carsoet al (1995)
believed that entrepreneurial traits distinguistreggreneurs from other groups in
society. Delmar (2000identified the most common of these traits as adrfee
achievement, internal locus of control, risk-takprgpensity, tolerance for ambiguity,
over-optimism and the need for autonomy. Theseacheristics and traits have been
acknowledged by many authors and are seen as amtanpfactor when calculating a
person’s propensity towards entrepreneurship (M@&ld, 1961; Scott and Twomey,
1988; Gibb, 1990;Morrison, Chell, Hawthorn and Bhgal991; Carsoret al, 1995;
;Garavanet al, 1997 ; Morrison, 1998; Rimmington and William€)0P). Gasse

(1990) also believed motivation, energy and penmsawee are important traits, with
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Plaschka (1990) including innovation as an impdrtamaracteristic of the
entrepreneur. McCarthy (2000) found risk-takinggansity to be associated with
personality traits, subsequently arguing that neteson traits is of extreme
importance in any serious attempt to understanckpregneurship. However, despite
this, Delmar (2000) argued that with the exceptibthe need for achievement, it has

been difficult to link any specific traits to enpreneurial behaviour.

While most researchers see entrepreneurial behawdsuthe result of positive
characteristics, Kets de Vries (1977) takes theosip@ view point, claiming that
entrepreneurial behaviour is the result of negatiharacteristics. He sees the
entrepreneur as an anxious individual, badly ogghiwho does not conform to the
social norm and suffers from low esteem. Howewsrademics are generally
uncomfortable with this model, as it reduces outeratanding of the entrepreneur to
a deviant, who is a misfit in conventional orgatitsaal life (Morrisonet al, 2000
p.39).

The importance of examining entrepreneurial traig characteristics in relation to
the current research is to help establish the basacacteristics associated with the
entrepreneur. However, not everyone agreed walrdit school of thought. Carson
et al (1995) found four main criticisms of the trait apach: first, the inability to
differentiate clearly between entrepreneurial snialsiness owners and equally
successful professional executives. Second, theng#ion that by identifying the
supposed key trait or characteristic of the en@epur, you can identify the
entrepreneurial personality. Third, the lack afagnition of entrepreneurship as a
continuously changing process in which the entregue will also change. Finally,
the lack of empirical evidence to connect entrepueial characteristics with actual
entrepreneurial activity and the inability to acludedge an individual’s situation and
the effect it has on new venture creation. BalicHie trait approach cannot be used
alone to explain entrepreneurial behaviour. Tiheeefthere is a need to look at what

entrepreneurs do and why they do it (Magiral,1998).



2.2.2 Antecedent influences

Current researchers are increasingly trying to tstdad how entrepreneurs perform
and why some engage in entrepreneurial behavialiotrers do not (Delmar, 2000).
The socialisation process is one such area of samuy is often referred to as social
learning theory. This school of thought tries stablish what influence factors such
as interaction with the environment, dealing wiife lexperiences and social
relationships have on forming our attitudes andiesland therefore influencing our
behaviour (Morrisoret al, 2000). Social learning theory, while acknowledgthg

genetic influence on personality traits, emphadisesmportance of each individual's
personal situation and the influence the envirortnies on the individual and, in
turn, the influence the individual has on the emwment (Garavaret al, 1997).

Consequently, social learning theory recognisesitiieence that society has on

encouraging entrepreneurship (Morrison, 1998).

Carsonret al (1995) see the entrepreneur as being embeddedamplex set of social
networks that will either facilitate or hinder thetential of the individual to enter into
entrepreneurship. Examples include family and aotiackground, education,
religion, culture, work and general life experiesice Morrison, Rimmington and
Williams (2000) further expanded on these socifilémces by adding availability of
appropriate role models, career experience rangwvey the complete life-cycle,
deprived social upbringing, sibling order withinetfiamily, entrepreneurial family
background, level of educational attainment, negaand positive peer influence,
position in society and being uncomfortable withgéa bureaucratic organisations.
These influential factors are often referred to entrepreneurial literature as
antecedent influences, and can have an impactperssn’s motivation, perception,

skills and knowledge.

According to Scotet al (1988) and Plaschka (1990) those who want to dweim bwn
business are usually more likely to have parentsoles models. Rosa (1993) and
Morrison (1990) agreed with this, believing famgiay a significant role in helping
new entrepreneurs with opportunities and resousteh as finance and business
contacts. Garavaet al (1997) further acknowledge the importance of p&rdn

entrepreneurship, believing parents are the primaleymodels in the development of

9



entrepreneurial personality and future careerualtit The importance of others was
also noted by Curran (1996) as cited by HendersonRobertson (2000) who found
the attitude of family, friends, and neighbours aneessential influence on the young
student when forming an attitude or perceptionarPWong and Wang2002) agreed

with this, finding attitude to be of extreme im@morte in the encouragement of
entrepreneurship, arguing that educational effooutd be made to develop the right

attitudes and motivations towards entrepreneurship.

Dyer (1994) found working for an entrepreneur opwing an entrepreneur had a
positive impact on entrepreneurial career choiatthews and Moser (1995) found
work experience an important factor in the encoemnagnt of entrepreneurial activity,
especially in small businesses. Madsen, NeergaatdJIhoi (2003) agreed with this,
recognising the importance of work experience endbvelopment of a business idea.
It is suggested by Carter and Cachon (1988), axl dity Morrison (1998), that
entrepreneurs often share common features andierpes of a social context, which
distinguish them from other individuals. Nevertésd, there is a need to recognise the
heterogeneous and diverse nature of entreprenpur@barson et al, 1995).
Especially, as much of the knowledge about entreqaneship is based on studies of

the male entrepreneur (Brush, 1992).

As the current research involves female undergtadudt is necessary therefore, to
look at the female entrepreneur. Female entrepraleactivity in most of the
developed countries of the world is significantbyver than their male counterparts,
even though it is argued they are influenced byyrafnthe same factors (Minnitti,

Arenius and Langowiz, 2004).

2.3  Female entrepreneurship

It has been suggested by Weeks (2007) that wonteinsinesses can make a
significant contribution to the economy. US stats have shown that over the last
twenty years women-owned businesses have growrrataf nearly two to one of
other businesses and, interestingly, have made rmbra significant impact on
employment figures and revenue intake than is dgtsaggested by these figures

(Centre for Women’s Business Research, 2007). nAllangowitz, Elam and Dean
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(2007) further substantiated the importance of fementrepreneurial activity on
economic development, finding investment in fematérepreneurship an important
way for a country to exponentially increase the actpof new venture creation.
Furthermore, they noted women are more inclinedshare the benefits gained

through entrepreneurship with members of their kaand the wider community.

However, in Ireland the economy has yet to achgsuestantial benefit from women-
led businesses as, in comparison with other camtrihe level of female
entrepreneurship is particularly low; for examphe Rortugal, Austria, and France
female entrepreneurship can account for 41% ofnalv start-up’s (Henry and
Kennedy, 2003; Gender Equality Unit, 2003; Fitzanset al, 2003; Fitzsimons and
O’Gorman, 2004).

In Ireland the average rate of early stage entrequneship for the years 2002 to 2006
is only 4.8% for women in comparison to 12% of niEitzsimonset al, 2006). This

is even more significant when you consider that wormake up over 51% of the

population and over 53% of the female populatiow participate in the labour force.

Female participation in the labour force has inseglaby 7.2% in the last ten years
compared to an increase of only 2.7% in male pp#ion in the same period of time
(CSO, 2007).

Interestingly this increase of women into the labimuce is not reflected in a similar
increase in female participation in entrepreneyxshihe relatively low number of
female entrepreneurs in Ireland is of particulanassn as Fitzsimonst al (2003)
argue that if Irish women were as entrepreneurethyve as Irish men there would be
approximately extra 109,000 entrepreneurs in thencg. Similarly if Irish women
were as active in setting up new businesses as wameein the US, there would be
approximately an extra 56,000 Irish entreprenekitzgimonset al, 2003). However,
despite this loss to the economy, there has bém dittention paid to the specific
needs of women entrepreneurs who are largely bleisin the mainstream of

entrepreneurial research (OECD, 2004).
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2.3.1 Characteristics of female entrepreneurs

Women entrepreneurs are not a homogenous gpaupse, but they often share
common characteristics and therefore it is possleuild up a general profile of the
typical female business owner (Still and WalkerD&0 According to Sarri and
Trihopoulou (2005), the female entrepreneur is d&ry old, and is usually older than
her male counterpart. This demographic of wometerery entrepreneurship at a
later age than men is well recognised in entrepnealeliterature (Goodbody, 2002;
Madsenet al, 2003). She is often married with children, antees entrepreneurship
when the children are older (Madseinal, 2003; Sarriet al,2005). However, there is
a trend towards women entering entrepreneurshépyaunger age (Birley, Moss and
Saunders, 1987; McCelland, Swalil, Bell and Ibbot605; Stillet al, 2006). This
development of women entering into entrepreneurahg younger age has also been
noted in Ireland with research showing the averfageale business owner to be 38
years of age and is only slightly older than hedem@ounterpart (Fitzsimons and
O’Gorman 2007).

The average female entrepreneur operates a semadated business (Hisrich and
Brush, 1984; Brush and Hisrich991; Buttner and Moore, 1997; Matis, 2004; Sill
al, 2006). She tends to be college educated (GogdtiiD2; Henryet al, 2003;
McClelland et al, 2005 Stillet al, 2006) usually in the area of liberal arts (Watkins
and Watkins, 1984; McClellanet al, 2005); is often more educated than her male
counterpart (Madseet al, 2003; Fitzsimons, 2004); and has occupational éspes
(Henry et al, 2003) in the service area (Brushal, 1991; Goodbody, 2002). It has
been suggested this service related backgroundbmeaye result of the advice of
guidance counsellors and friends, who discouragenevo from entering male
dominant sectors (Hagen, Rivchun and Sext®89). Buttner (1993) found the
typical female entrepreneur to come from middleipper class background, having

worked in a larger organisation to gain experiesaee to have a self-employed father.
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According to Fitzsimonst al, (2004), the Irish female entrepreneur is lesdyike be
in full-time employment prior to start up than heale counterparts and has usually
been in part-time employment or engaged full timehe home prior to starting her

business.

A study conducted by The Centre of Entrepreneurghip (2006) on female business
owners in the South East Region of Ireland foursl ijority of female business
owner to be aged between 30-39 years, educategcomd level standard and have
owned their business for an average of 11.3 ye@hey are mainly sole traders and
own a 100% of the business. They mainly work ie thtail sector (33%) or the
health and beauty sector (12%) and are underrepgszbén the manufacturing and
construction sector (2%) respectively. They seer th@in constrains to business
growth as finance (26%), staff issues (21%) andffitsent sales (19%). These
particular constraints were further corroboratedriigsimons (2007) who also noted

these issues as a cause of concern for businesswortiee South East Region.

2.3.2 Family influence

Research has suggested there is a strong correlaioveen family background and
participation in entrepreneurial activity (Morrisa2000). Some researchers consider
sibling order in the family an important family degraphic (Hisrichet al, 1984;
Haganet al, 1989; Brush, 1992; Buttner, 1993). Watketsal (1984) believe first-
born children, including only children have a mpuositive attitude than their siblings
and display a sense of responsibility and a needathievement that are often
correlated with entrepreneurship. These authamsdasixty percent of the female
entrepreneurs participating in their research vedulest or only children. Hisrich and
Brush (1984) had a similar finding with fifty perteof the female entrepreneurs
surveyed being first-born children. However, Néaig¢Ellinaset al (2004) found

that birth order played no significant role in fdeantrepreneurial activity.

According to Hageret al (1989) Orhan and Scott (2001) and Mattis (2004) family

influence is particularly important for women asme&n are more inclined to seek
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family advice than their male counterparts (Kirkwlp@007). Some authors put a
particular emphasis on the importance of fathershan encouragement of women
towards entrepreneurship (Hisriehal, 1984, Birleyet al,1987; Kirkwood, 2007). A
British study conducted by Watkiret al (1984) established that thirty-seven percent
of the female entrepreneurs who participated iir stedy had fathers who ran their
own business, with sixteen percent of the moth&s awning their own business.
These researchers concluded that a female enteaprienfour times more likely to be
influenced by an entrepreneurial parent than a neembthe general population.

2.3.3 Role models

Hisrich (1989) recognised the positive impact ofepés as role models for female
entrepreneurs, with Watkinet al (1984) finding that a mother was at least as
influential as a role model as a father. Howeitehas also been suggested that role
models other than parents can be influential ineth@ouragement of entrepreneurship
as a chosen career route (Mattheatvsal, 1995). Hagan et al (1989) and Minnitti,
Arenius and Langowiz (2004) acknowledged the imgase of the female role model
in the promotion of female entrepreneurship, iniiga a successful female
entrepreneur can act as a role model for otherleesrd@repreneurs and hence impact
on the success of future female entrepreneurss, Buittner (1993) believed helps “to
dissipate the enduring perception that entreprehguris a predominantly male

domain” (p.8).

Having recognised the importance of the female roldel the availability and
recognition of suitable role models can be diffictd find Ljunggren and Alsos
(2007). Therefore, the media has an essentialtpgotay in the promotion of the
equality of women particularly with a view to infomg and raising awareness of
equal opportunities among young people in presapnisdciety (European Parliament,
2006). The influence of media is especially sigaifiit for women as it is understood
that “women who believe that there is a great adgbositive media coverage are
much more likely to be entrepreneurs” (Fitzsimatsal, 2006, p.47). However,
Ljunggren and Alsos (2007) found that out of twantieed and seventy-six articles

written about entrepreneurs, women business owmers featured in only twenty-
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five of these articles. This point was also ndbgdMenzie and Tatoff (2006) citing
Nicholas and Anderson (2005) whose study of a mBjarsh newspaper found only
thirteen articles featured female entrepreneursabua total of four hundred and
eighty articles about entrepreneurs. This led themonclude, “the entrepreneurial
myth is male”(p.215).

2.3.4 Work experience

Work experience is also found to be an importactoiain the encouragement of
successful female entrepreneurial activity (Brethal, 1991). Previous research
shows if a women starts a business in an areaah@revious work experience she
has a much better chance of running a successfihdas than a woman without
previous experience in her business area (Betistt 1991; Buttner 1993)Henryet

al (2003) also found in their study of Irish femaletrepreneurs that prior work
experience was considered extremely useful whdimgeip their business however,

for many of them the work experience was in a déife area than their business start
up.

Watkins and Watkins (1984) in their study foundttb@% of women had no direct
prior experience compared to only 5% of the mewsaR Hamilton, Carter and Burn
(1994) echoed this, finding male business ownershmuore likely to have owned
previous businesses than female business owneosive@ely, Menzies Gasse and
Diochon (2003) disagreed with this, believing ntiedlence existed between men and

women regarding prior work experience.

However, Carter and Collinson (1999) found busirstast-up is sometimes delayed
because women wanted more work experience. LimthSamd Bottomley (2003)

added an interesting element to the debate findingk experience an important
source of business ideas by helping identify nicbegjaps that other companies

cannot satisfy.
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In a study involving women business owners Mat30@ noted that women came
from a variety of career background finding 58%wafmen coming came from the
private sector and 19% from the public sector \BR&Bo having worked for a company
with less than 100 employees. It was also suggdsgeithis author that women left
their prior occupation to start a business becatisegeneral dissatisfaction with their
work environment that included a lack of flexikyliin their working times, no
possibility of furthering their career due to mgitheglass ceiling,and their career no
longer offered them a challenge.

2.3.5 Family responsibility

The need to balance family responsibilities ance&ais a major factor for female
entrepreneurship (Cromie, 1987; Butteeral,1997; Stills and Walker, 2006). This is
often cited as one of the greatest differences émtwthe female and the male
entrepreneur, with the unequal division of domektiour (Still and Timms, 2000),
leading to a disproportionate share of family remsplailities resting with the woman
(Buttneret al, 1997). Women are seen as a homemaker with teeragponsibility
for the family (Henryet al, 2003). The flexibility of entrepreneurship is ctargly
cited throughout the literature as enabling a woteamaintain the dual role of career
and family responsibilities (Birley, 1989; BrusaP; Buttner, 1993; Stikt al,2000;
Orhanet al, 2001; Bruni Gherardi and Poggio, 2004; McClellatdal, 2005; Stillet
al, 2006). Carter (1998) believed this view to bediatraction in a woman’s
entrepreneurial career path with this perceptiomwofmen having to maintain a dual
role asstereotyping the woman business owner as being aen@bbdistinguish her
private life from her business life. However, Briyd992) argued women cope with
their family responsibilities by considering thbirsiness as a “cooperative network of
relationships rather than separate economic ur{jist6). Consequently, women
business relationships are integrated rather tkeparated from family, societal and
personal relationships. This integrated perspeabiffers explanations for many of
the differences between male and female-owned éssas (Brush, 1992). However,
Bruni et al (2004) claimed that the integrated roles of womasiriess owners is a
disadvantage to women, as it stereotypes them iag lb@able to distinguish their
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private lives from their business lives. Bruni o suggest this amalgamation of

roles may reduce the credibility of women whentstgra business.

2.3.6 The importance of profit

Brush (1992) believed the assessment of busines$srmpance for women owned
businesses should include intrinsic goals suchuaditg of work, customer service
and work life balance as women often consider tloégectives more important than
making a profit. Buttner (1993); Hisriat al (1984) and Buttneet al (1997) agreed
with this view suggesting that men start a busiffesseconomic reasons whereas

women start a business to aid work-life balance.

Hofstede (1980) added an Irish dimension to thizatke when as part of a landmark
study he attempted to differentiate countries agnigapredominantly male or female
values, it was found that Ireland scored relativebh on the masculinity index score
ranking slightly higher than both the USA and th€ thus acknowledging that male
characteristics at that time were more valued ety than female characteristics.
Morrison (1998) suggested these male values indrades such as forceful selling
techniques, steadfast determination, guile, a gtrdesire for material wealth and
extreme resilience. This is in contrast to theifene values proposed by Hofstede
(1980) which include the desire for a good quadityife, warm personal relationships

and good customer service.

According to Brindley (2005) the definition of sess based on the male perspective
of equating success with financial accomplishmeraty diminish the achievement of
a woman led-business, who measures her succeshenfactors such as quality of
work and life balance. However, contrary to mattyeo studies Sandberg (2003) and
Carter and Marlow (2007) found no clear evidenceuggest that women are less

profit orientated than men, or are more likely &ue intrinsic goals.
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2.3.7 Obstacles to female entrepreneurship

Welter (2004) has indicated that the participatddrwomen in entrepreneurship has
been hindered by the value that society places @amem in employment, believing
that as a result of past social norms women allebsing stereotyped according to

their gender thus limiting opportunities and cnegtbccupational segregation.

This influence of past social norms and its negatinfluence on female participation
in entrepreneurship was also recognised by Hehgt (2003) who brought attention
to the implementation of a marriage bar that wagpieration in Ireland until the early
1970s. According to Goodbody (2002) the marriage hes resulted in only one
generation of women having participated in the iande since it was lifted, and that
another generation is required before involvemanthe labour force has a proper
impact on female entrepreneurship. Consequentg,td society’s attitude towards
women authors such as Goodbody (2002) and McC&I{@a03) believe that Irish
women are still expected to take a supportive wotkin society rather than that of the

leader.

Williams (2002) also stated that women are expettethke a supportive role in

society, stating society sees the male as thealdaader, with the female been seen
as the nurturer and the supporter. Tayeb (1988ysrdo these different roles as
socio-cultural differences stating that sexual iiisimation against women is common

to almost all societies, with the discriminatiomyiag between societies.

Hisrich et al (1984) also acknowledged the difficulties that veaniace when starting
a business stating that the risk and effort erdaiestarting a business from scratch is
perhaps even greater for a woman entering a matendted arena. This concept is
given further credence by Ljunggreat al (2007) who noted society sees
entrepreneurship as predominately male. Stills @mims (2000) suggested that
women perceive business to be a masculine-orieh@denain with women being

excluded from this culture of advantage. Howe¥alyvereid, Shane and Westhead
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(1993) disagreed with this advocating that male famdale entrepreneurs in western

countries do not face very different business emvirents.

Carteret al (2007) suggested that women lack finance and dagstets during the
start-up period and argued that one of the keytdsbaithin female entrepreneurial
research is how these barriers at the start-upe sédiggct the long-term business
performance of women business owners. The lackitél under-funding and its
prolonged negative effect on a woman’s businesspsagously noted by Buttneat

al (1997) and Limet al (2003), with many studies noting that women foixaining
the finance necessary to start a business parigué#ficult (Carter et al 2007).
Brush (1992) considered the financial aspect whimtisg a business a major
obstacle for women, with the majority of women gspersonal savings to start their
own business. Carter (2000) concurred with th&égeshent when she found that
“women may be disadvantaged in their ability tseastart-up finance, as guarantees
required for external financing may be beyond tbeps of most women'’s personal
assets and credit track record and this in turn heag to further disadvantages for
their business” (p.174).

There is an assumption by financial institutiomgrfds and family that woman cannot
handle money; this can pose a barrier to a busisssup (Bruniet al, 2004)
Hisrich and Brush (1986) also recognised this, askaedging women may suffer
discrimination from bankers when starting a busn&aradoxically Rosa, Carter and
Hamilton (1996), while agreeing that women tendedstart out with less initial
capital, found that women have less chance of befgsed a bank loan than their
male counterparts. It was suggested by Reisal (1994) that women sharing
business and domestic resources with men may lesgedccess and control over

resources than the men, which could be a hindrime®men in business.

In order to encourage female entrepreneurial agtignd help counteract these
imbalances there must be acknowledgement and ritimrgiof the difficulties that
women frequently encounter when entering into @néeeurship (European
Commission, 2003). Fitzsimomrs al (2004) agreed with thistating these difficulties
must be identified and removed. Consequently,ctielenge for policy makers in
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Ireland is to recognise these imbalances and taige@ractical supports and training

for women who want to start their own businessz@timhonset al,2004).

2.3.8 Confidence issues

Lack of confidence can be a major problem in tleaaf female new venture creation
(Minnitti et al, 2004; Chowdhury and Endres, 2005). Brindley &0fgreed lack of
confidence can have a negative effect on womenriegtento entrepreneurship.
However, she believed that as a woman’s confidegieevs, her fear of risk
diminishes. Bennett and Richardson (2005) saw Itttk of confidence as gender
specific. Williams (2005) agreed with lack of cwmi®@ihce being gender specific,
believing this is due to social conditioning andh edfect basic business practice such
as approaching financial institutions (Fielden dpawe, 2004). Williams (2005)
while noting this lack of confidence in financialatters believed it may be an
advantage, making women more financially consereasind therefore encouraging

them to seek appropriate development and training.

According to Birley (1989) lack of confidence istre major issue. Nonetheless,
Blisson and Nelson (2003) found ninety percenthaf women interviewed in their
study had a problem regarding confidence and |diweséeem, which in turn had a
negative effect on their attitude towards enteentgrepreneurship. Stiét al (2000)
specifically found women were less confident thaennin matters relating to the
management of staff, with lack of information arairting being considered to be the
principal reasons why women expressed less cordelenthese areas. The subject
of confidence is of significant interest to thisearch as it could have a crucial impact

on the female undergraduate and her consideratienteepreneurship as a career.

2.3.9 Educational factors

The female entrepreneur has a high level of edutatith some studies indicating
that she often reaches a higher educational standean her male counterpart
(Madsenet al, 2003). In Ireland over 50% of female businessworhame post
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leaving certification studies with almost 20% having post graduate experience
compared with 39.5% of men having post leaving strtlies and only 12% of men
having post graduate experience (Fitzsimehsl 2004). Brushet al (1991) also
noted the high educational standard of the femateepreneur acknowledging that
often-successful women entrepreneurs have a higdl l&f education. However,
Brush et al (1991) recognised the importance of subject chaicenhancing the
success of a female led business venture. Watkins (1984) believed subject
choice is what differentiates between the malefanthle entrepreneur. Menz¢ al
(2003) and Madsert al (2003) also recognised this difference in subjdutice
finding women were less inclined to study scienod eomputer subjects and were

more likely to major in health and natural science.

Research has shown that female entrepreneurs lesre dncouraged to study non-
practical subjects with only a minority holding degs in business, engineering or
technical disciplines (McCellaret al, 2005). According to Watkinst al (1984) and
McCellandet al (2005) almost nothing that has been studied irethesational system
per seby the female student is directly linked to thpeyof business they eventually

started.

Consequently, a woman, due to her lack of busitragsing especially in the areas of
engineering and science is at an immediate disaagano entering traditionally male
dominated areas such as construction and sciensecfit al, 1984). Subsequently,
women most frequently start businesses in whaseea as traditional female sectors
such as health, education, retail and consumericesrv(Buttneret al, 1997;
Fitzsimonset al, 2004; Stillet al, 2006). These are usually sectors requiring less
technological and management skills along with fmancial barriers (Watkinst al,
1984; Bruniet al,2004).

! The leaving certificate is an examination takertha end of secondary school in Ireland. The
certificate is used for the purposes of selectiia further education, employment, training anchiig
education (State examination Commission, 2008).
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Having looked at some of the major factors assediatith female entrepreneurship
as recognised in literature including how educatimay impinge on female
entrepreneurship. The next section will examinelengraduates in relation to

entrepreneurship as a career choice.

2.4  Education and entrepreneurship

Matthewset al (1995) acknowledged the significance of educaaod the part it
plays in entrepreneurial activity, stating thatigtcritical to attract the young and
educated to entrepreneurship, especially as cuinehistrial trends are towards a
knowledge-based environment (Henderson and Rolpe®800; Postigo, Lacobucci,
and Tamborini, 2006). Thus, higher education mtesithe skills required for the
formation of firms within these knowledge-based usidies (Fletcher, 1999).
Furthermore, Scotet al (1988) observed that undergraduate students, thigh
assistance of an entrepreneurial education strategyld be helped to consider
entrepreneurship as a career. Caeteal (1999) and Gibb (1996) agreed with the
importance of education to entrepreneurship, bilgevhat ambitious, educated,
young people can be equally encouraged into nevukeretreation as opposed to a
large organisation, especially as the long-ternpbupf well educated and qualified
entrepreneurs is essential to a strong moderntgd8eottet al, 1988).

Therefore, it is of interest to note that Fitzsimaet al (2007) found a direct
correlation between education and entrepreneurfsiiling entrepreneurial activity
highest amongst those with a third level qualifat This correlation with education
was further substantiated by Brooksbank and Jomas<=(2005) who also found
entrepreneurship higher amongst graduates thamrasiuates, thus helping to dispel
the ‘myth’ there is no link between educational iagment and entrepreneurial
activity. Despite, this positive correlation betmeeducation and entrepreneurship
only 4% of early stage entrepreneurs in Irelandimithe age group 18-24 years old.
This is the smallest proportion of early stageepmeneurs across all OECD countries.
For example in the US 15% of early stage entrepmsn@e young people (Fitzsimons
et al,2007).

22



Research has recognised that young people, paoentisachers did not consider
entrepreneurship a serious occupational choicehen 1950s, 1960s, and 1970s
(Blackburnet al, 1993). More recent research would appear to éurfubstantiate
these findings with little done to prepare studeiais self-employment (Klapper,
2004), as University Career Centres tend to provigi®rmation about large
organisations therefore, promoting a large firmtunel (Henderson and Robertson,
1999; Oakey, Mukhtar and Kipling, 2002). Largerficulture according to Vickery,
Pilkington and Read1990) and Hendersoat al (1999) demoralises and actually
inhibits the entrepreneurial spirit and encouratipes majority of students to plan to

work for someone else.

Paradoxically, Vickeryet al (1990) countered these arguments by quoting théokix

increase in annual new business registrationsaJBA in one generation stating this
would seem to correlate better with the boom iroedary and higher education than
with a major personality change. However, Wang &vdng (2004) in contrast

suggested that education might be a deterrentttegeneurship as honour students
show less interest in starting their own businspggculating that a longer time spent
in education assimilating more business knowledggs ahot necessarily lead to higher

interest in entrepreneurship.

2.4.1 Entrepreneurship as a career choice

Without doubt the choice of career for the undedgede can be a complex and
difficult process, with this decision-making proselsecoming even more intricate
when the career path chosen is that of starting gaun business (Nal&t al, 2006).
This can lead to entrepreneurship not readily beiogsidered as a career choice
(Hendersonet al, 2000). Despite this, Wangt al (2004) acknowledged that
undergraduates show a high level of interest irepnéneurship, as a career. Brindley
and Richie (2000) and Oakest al (2002) found that up to seventeen percent of
undergraduates have aspirations to start their buginess. Robertson, Price and
Wilkinson (2004) as cited by Nabt al (2006) found in their study of 3,500 English
university students that nearly fifty percent of $tudents surveyed intended to enter
self-employment within five years of graduation.owever, a study by Galloway

(2005) carried out on students from four Scottishiversities who had an
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entrepreneurial module included in their coursejntb that only a quarter of the
students are likely to become business owners mwitteé short term (five years). The
study also noted these students were more likebetérom the Business school than

from the Engineering School or Science School.

Notably, from an Irish point of view, this appedlemtrepreneurship as a career was
also found in a study performed by Goodbody (2002yhich just over fifty percent
of the undergraduates surveyed indicated, if gihenoption, they would prefer to be
self-employed rather than work for someone elsées€ students also cited being
their own boss, personal satisfaction, making theme, having control and a

supportive policy environment for entrepreneurssgheir main motivational factors.

2.4.2 Entrepreneurial model

Interestingly, for the present research, Nabi, EHoldnd Walmsley2006) noted the
lack of academic research on what initiates thengy from undergraduate to
business owner. Lack of research concerning staderd young adults’ perceptions
of entrepreneurship has periodically been acknogdddwithin entrepreneurial
literature (Scottet al, 1988; Blackburn and Curran, 1993; Hendersoral, 2000).
Scottet al (1988), recognising the particular difficulties sumding undergraduates
and their entry into entrepreneurship designed raregreneurial model suggesting
the main variables that influence students towardsepreneurship. These variables

are presented as follows:

* Pre-Dispositional Factors: These include an individual’'s personality traits,
antecedent influences with a particular emphasigaomly role models and
relevant work experience, confidence in one’s owilitees and a preference
to work in the SMEs sector.

» Trigger Factors: These depend on the individual situation, anduae the
effects of looking for work, availability of careguidance and the prospect of
being unemployed.

» Possessing a Business Idearhis is considered the main factor in choosing

entrepreneurship as a career. Although the previactors are important in
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encourage entrepreneurial activity and may helprampting a business idea,
possessing a business idea alone may inspire netreecreation and is seen
as an independent pull into entrepreneurship. Waingl (2002) and Phan,
Wong, and Wang (2002) agree with Scettial (1988) that having a business
idea is a vital trigger factor when consideringrepteneurship. Madsest al
(2003) are in agreement with this. However, thdéso aagree with the

importance of work experience and its help in depelg a business idea.

2.4.3 Entrepreneurial traits

A feature of particular interest to this reseacheicognised by Oakey al (2002) and
Gurol and Atsan (2006) who ascertain that studemgressing an interest in
entrepreneurship display a high level of entrepmaeakcharacteristics, which they see
as a positive factor for undergraduate entrepreshgur However, undergraduate
students who do not believe they have the traitessary may self-select themselves
out of entrepreneurship (Robertson, Collins, Meleind Slate2003). This was
further substantiated by Postigd al (2006) who found that undergraduates see

entrepreneurs as people with specific personabatés.

Louw, Van Eeden, and Bosch (2003) claim the age¢hefundergraduate plays a
significant role in how students perceive their ogmtrepreneurial qualities finding
the older the undergraduate the higher they astabe# level of entrepreneurial
traits. Eeden Van, Louw and Venter (2005), whieagnising the importance of
entrepreneurial traits, also believed that themiéstcan be acquired through education,
life experience and the entrepreneurial procesterdstingly, Scott al (1988)noted
undergraduate students who came from an entreprahé&mily background were
more likely to believe they had entrepreneurialrabteristics than students that did

not come from an entrepreneurial family.
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2.4.4 Perceived barriers

Financial risk is considered a major barrier tatstg your own business with over
fifty percent of university students in a study dooted by Robertsoat al (2003)
stating it as a problem. However, they claimedat not fear of failure as in social
embarrassment but the need for security, with rmasgondents citing having to pay
back a student loan as a difficulty. Goodbody @d0und fear of failure along with
bankruptcy, the hard work involved, a small Iristarket, difficulties accessing
finance and lack of business information as unadehgate’s main barriers to starting a
business. Wangt al (2004) agreed with the fear of failure but addeddequate
preparation and insufficient business knowledgiéolist of perceived barrierd.ack

of a business idea is also perceived as a batmeughout literature on student
entrepreneurship (Cartet al, 1999; Klapper, 2004), with Robertsat al (2003)
finding twenty-two percent of students citing tlaeKk of a business idea as a reason

for not starting a business.

Interestingly, Oakey et al (2002) noted that ifedwork of support systems were put
in place to assist when starting a business, thiengnaduates that had previously
dismissed the idea of entrepreneurship as a caaer they would reconsider

entrepreneurship as a career option.

2.4.5 Family influence

Oakeyet al (2002) and Wanget al (2004) found that the lack of information on
entrepreneurship to be a problem for the undergi@dumoting, students coming from
a family with no entrepreneurial background areceeed as being at a considerable
disadvantage having less access to relevant infmma Scottet al (1988) also
believed family background to be important findimgdergraduate students coming
from a family involved in entrepreneurship haveighbr preference to own their own
business than undergraduates from a family witemtoepreneurial background. In a
cross country study carried out on Italian and Atgeean undergraduate students, it
was established that an entrepreneurial family twaxknd has a bigger impact on the
propensity towards starting your own business thdividual factors within a country
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(Postigoet al, 2006). Scotet al (1988) suggested this influence is two-fold bottaas

role model and resource provider.

Having looked at the role of education and the up@eluate in relation to
entrepreneurship, the final section of the liteatueview examines the female

undergraduate and entrepreneurship.

2.5 The female undergraduate

The first factor to note in this section of thestdture review is the distinct lack of
research on the female undergraduate and entrepsbing It is not an overstatement
to say she has virtually been ignored. Even thowghds show that women are
becoming more involved in entrepreneurship, “littkee known about what female
youth either understand or think about entreprestept (Kourilsky and Walstad,
1998, p78). Therefore, the reason for the pressaarch is to add to this scarce body
of knowledge by undertaking an exploration of femnaindergraduates' attitudes

towards and perceptions of entrepreneurship

In one of the few studies involving female undedgiates Menziest al (2006) found
that female students were a lot less likely to @kentrepreneurial module than male
students and were even less likely to take a deigremtrepreneurship. The most
popular reasons given by female undergraduates nfar choosing to study
entrepreneurship was they did not feel it fitteditipersonality. Menziest al (2006)
also suggested that female undergraduates seeremiership as male dominated
and therefore decide they are the wrong sex fartfle of career, noting this may be
due to a lack of suitable role models to help irsgoung female students. Despite
this negative portrayal of entrepreneurship edooatkourilskyet al (1998) believed
that entrepreneurship education is a particulariypdrtant factor in the
encouragement of entrepreneurship for the femaldest, especially during her
formative years. Brooksbamt al (2005) also recommend a gender specific approach
within higher education, believing this is necegsas a means to help promote

entrepreneurial activity amongst women.
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2.5.1 Perceived barriers

The reluctance of female undergraduates to consstarting a career in
entrepreneurship, in contrast with her male copatey is noted in a preliminary
study by Hazlett, Henderson, Hill and Leich (200&)0 found only 35.5% of female
undergraduates have ever considered entreprengeuwssinch is in sharp contrast to
64.3 % of the male undergraduates. Lack of a legsindea and obtaining finance
were perceived as the most difficult barriers trtgtg a business. However, Loty

al (2003) noted that even though the female undevgitadoerceives her interpersonal
skills as good she believes herself to be lestedkih the practical areas of business.
Wang et al (2004) found the female undergraduate consideezddtk of business
knowledge to be a barrier. Kourilskgt al (1998) noted this lack of business
knowledge as a constraint to both male and fentatieats however their study found

female students were more aware of this omissian thale students.

Chowdhuryet al (2005) found belief in one’s own ability was lower the female
undergraduate than her male counterpart, and tbatew with the same level of
education as men believed themselves to have éssiped knowledge than the men.
Gender Equality Unit (2003) and Hazlett, Hendersdill, and Leich (2007) also
found female undergraduates expressed less sdifleane than male
undergraduates. Kourilskst al (1998) suggested this lack of confidence expressed
by female students in their entrepreneurial abgitmight result in less interest than
their male counterparts to start a business. Hewe&vhowdhuryet al (2005) noted
there is a positive correlation between the higherlevel a women is educated and a

woman'’s belief in her own ability to start her otasiness.

2.5.2 Subject choice

Hagenet al (1989) and Minnittiet al, (2004) suggested the educational system as well
as the social environment should encourage more emoto study engineering,
science, technical or business related subjecthis deficiency of women taking
technical subjects is given an Irish perspectiveGmpdbody (2002) who noted the
lack of female students pursuing science, engingeand technology qualifications,

citing these subject choices as having particalguortance because they often lead to
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entrepreneurial activity. This under participatiohlrish female involvement in this
male dominated area of study, was further subsii#atiby McDonagh and Patterson
(2002) as cited by Richardson (2002) who noted ¢lrah though a hundred females
accept third level places for every seventy malmdy one female accepts an
engineering / technology course for every four malelowever, Madseet al (2003)
noted in a Danish study that despite an active eagngo encourage female students
to undertake technical subjects this has not yeinbeflected in an increase of

females entering into entrepreneurship in the hegin-sector.

2.6 Summary

After an examination of the literature, it can bencduded that entrepreneurship is
extremely important to a country’s economic develept and the entrepreneur is an
important part of this development. However, isvedso found that Ireland had a low

level of female entrepreneurial activity especiallyen compared to other countries,

Having established the serious under representatfowwvomen participating in
entrepreneurship and therefore, acknowledging tbenpial loss to a country’s
economic development, there followed an in-deptlan@ration of the female
entrepreneurship literature, which in turn led toexamination of the demographic
profile of the female entrepreneur and some ofrtioge essential factors associated

with women and new venture creation.

This chapter continued with an exploration of thedergraduate. Literature has
shown that undergraduates express a definite siterentrepreneurship as a career at
some stage of their career cycle. It also estaddisa correlation between education

and entrepreneurship and the role that educatistidhplay in entrepreneurship.

Finally the literature review ended with an exartiora of the female undergraduate.
The most notable aspect concerning the female gratiwate and entrepreneurship is
the distinct lack of research in this area as fenualdergraduates have virtually been
ignored! Consequently, there is a need for mosearch in this field of study
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especially as literature has shown female undeugtad are less inclined to perceive

entrepreneurship as a viable career path in cosgato their male counterparts.

The next chapter will discuss the current rese@rdblem, question and objectives.
There will also be an examination of the methodplttat was used including the
philosophical orientation underpinning the reseagproach and the eventual method

used to gather the primary data for the currerganes.
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Chapter 3: Methodology

3.1 Chapter overview

The purpose of this chapter is to inform the readéhe research methods used in the
current study. First, it is necessary to identifg research problem, which leads to
the research question and the objectives of theares. Then, there will be a

discussion about the importance of a well-planresarch process using Saunders,

Lewis and Thornhill (2007Research Onioas a template for the present research.

Next, the philosophical orientations pbsitivismand phenomenologware examined
and the most suitable philosophical approach fer gresent research is discussed.
This will be followed by a debate about the quatitre versus quantitative paradigms
and the part they play in the research process.

Finally, this chapter looks at the research insemmand discussed why self-
completion questionnaires were chosen as the apatepethod for data collection,
thus, enabling the research question to be ansveer@dhe research objectives to be
met. The advantages and disadvantages to thisochaetbng with a summary of the

data analysis are also discussed in this chapter.

3.2  Research problem

The research problem is the starting point of eflearch (Brannick, 1997) and is
defined, as an area of which there is some doubis aoncerned with a difficult

guestion that needs to be answered (Rummel, 196H¢. ultimate aim of a research
project is to discern what it is you need to knovorder to solve problems or at least
give further knowledge and therefore a deeper wtaleding to a particular area of

study (Remenyi, Williams, Money and Swart, 1998).
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With these criteria in mind the current researaldgthas been undertaken to add
knowledge to the comparatively new area of resedechale entrepreneurship. Up
to relatively recent times there has been littterdton paid to the specific needs of the
female entrepreneur, with the first academic stodythe female entrepreneur being
undertaken in the mid to late 1970s (Brush, 1992e6Ge, Hart, Gatewood, Brush and
Carter,2003). However, despite the onset of these stutlhesfemale entrepreneur
remains largely invisible in mainstream entrepreiauesearch (OECD, 2004; WES,
2006). It is particularly difficult to get reliablstatistics on female entrepreneurship
(Cromie, 1987; Brush, 1992; OECD, 2004). This kHer substantiated by de Bruin,
Brush and Welter(2006) who found that research with a focus on wome
entrepreneurs only accounted for 6% to 7% of stugieblished in the top eight
refereed entrepreneurship journals since 1994.

This lack of recognition for women within entrepeemship literature can have
serious implications for a country’'s economic depehent and sustainability.
Especially, as it is increasingly being recognid&t “it is in a country’s best interest
not to ignore the potential economic contributiahdalf of their population-namely
women” (Weeks, 2007, p.42). Even though ther@msesevidence to suggest that the
importance of women and the part they have to mhagnterprise is now being
acknowledged, Greerst al (2003) believe research on the female entreprenasir
not kept pace with the impact she can make to atcgs economic development.

Consequently, this is an area that needs to bessiel.

A review of the literature showed that female gmteaeurs have a high level of
education (Brush and Hisrich, 1991) with some stsdndicating that they often
attain a higher educational standard than theieronalinterparts (Madsen, Neergaard
and Ulhoi,2003). This high standard of education has alem lb@ted in Ireland with
more females then males now participating in thedel education (CSO, 2005).
However, this positive correlation between the atied female and female
entrepreneurial activity does not appear to be ngpkihe impact in Ireland that it
should. The average rate of early stage entreprehnip for the five-year period
2002-2006 was only 4.8% for Irish females in congmar for 12% of Irish males
(Fitzsimons and O’Gorman, 2006). This gender irabe¢ becomes even more

pronounced when you take into consideration esfaddi entrepreneurs, with only
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3.4% of Irish females being an established entreqarein comparison to 12.2% of
Irish males. Consequently there are 3.6 times muoeae than women established
entrepreneurs in Ireland (Fitzsimoesal 2006). However, notably for the current
research, rates of entrepreneurship increase atevké of educational attainment

increases, with women holding post-graduate gealifons having the same rate of
early stage entrepreneurial activity as men (Fitpsiset al, 2006). Despite these

findings, the under utilisation of a valuable reseuas noted by Henry and Kennedy
(2003) is central to the research problem of theecu study, as there is still a notable
deficit of educated women entering into entreprest@p. Therefore the purpose of
the present research is to get a better undersigquadithe female undergraduate and
her perceptions of entrepreneurship with the viéwaining an insight into why so

few women enter into entrepreneurship in Ireland.

With this in mind a conceptual framework was destyio help identify areas of
relevance to the present research. Evolving frbe research question, which is
central to the research problem, other topics waestified in the literature as being
essential to the present study. A review of thiegpécs was necessary in order to
answer the research question and to meet the cbseljectives. Fig.3.1 Conceptual

Framework
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Entrepreneurship

*The Importance of
entrepreneurship
*The entrepreneur

What influences
attitudes of
entrepreneurship

Female Entrepreneurship

*Characteristics of the female
entrepreneur
*Family background

*Trait and characteristics
*Socio-economic factors

*Personal & work experience
*Role models
*The nature of female
entrepreneurship
*Female barriers to
entrepreneurship

*Family background

An exploration of female undergraduates’

attitudes toward

I : [ h

The Female
Undergraduate &
Entrepreneurship

eAttitude towards
entrepreneurship
*Perceived barriers
*Subject choice

Educational
Influences on
Female
Entrepreneurship

*Subject choice
sLevel of education

The Undergraduate &
Entrepreneurship

*Education & career choice
*Entrepreneurial Traits
*Entrepreneurial Emphasis
of educational institutes
*Perceived barriers
eFamily Influence

Fig3.1 Conceptual framework (Source: Current Researh)
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3.3 Research question

According to Blaxter, Hughes and Tigi&004) the choice of research question is the
most important decision when it comes to undergkmesearch, as a poorly
formulated research question will lead to poor aede (Bryman and Bell, 2003).
Saunders, Lewis and Thornt@007) agree with this train of thought statingt ttiee
initial stage of a research study should start whthformulating and clarifying of the
research question in order to turn a researchimteaa feasible research study, with
obtainable research objectives. They believe ithig vital element in the research
process, as it will aid with the appropriate chaiteesearch strategy, data collection

and analysing techniques.

Another important requirement is a critical reviewthe literature. This review of
literature is essential as it enables the researtthadentify the main areas of
importance to the research question. It also helpstify key academic theories
within the research question and it enables theareber to demonstrate their
knowledge in the chosen area of research. Theatlitee review also facilitates the
use of clear and accurate referencing allowingrédsslers of the study to find the

original publications that are cited in the resbg@aunderst al,2007).

The reason for the current study is to examineattijudes and perceptions of final
year female undergraduates towards entrepreneutishiprder to get a better
understanding of their views of entrepreneurship eareer option. Therefore, for the
purpose of the current study the research question

‘What are the attitudes and perceptions of femalendergraduates towards

entrepreneurship?’
In order to answer this it was necessary to examanéecedent influences,

motivational and inhibiting factors as well as tgeneral attitude of the female

undergraduate towards entrepreneurship.
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3.4  Research objectives

Saunderset al (2007) see the research question acting as a tmagisnerate more
detailed research questions or research objectiVasy define research objectives as
“clear, specific statements that identify what thsearcher wishes to accomplish as a
result of doing the research” (Saundetsal, 2007, p. 610). They go on to explain
that from a methodology point of view “objective® anore generally acceptable to
the research community as evidence of the resa&ctiear sense of purpose and
direction” (Saunderst al,2007, p.32).

In light of this, the research objectives of thegant study are aimed to establish:

1. If female undergraduates consider entrepreneueskiigble career option.

2. The perceived motivations of female undergradudtms entering into
entrepreneurship.

3. The perceived barriers of female undergraduates nfor entering into
entrepreneurship.

4. The general attitudes of female undergraduatesrtsaentrepreneurship.

The current primary research has been undertakeadtivess both the research
question and the objectives that have arisen frbm research problem. An
exploration of the research process is now necgssamrder to decide on an

appropriate research methodology that will endisdseé aims to be achieved.

3.5 Research process / research design.

The planning and organising of the research sty e difficult and needs good
organisation skills (Blaxteet al, 2004). Rummel (1964) suggested that once the
general problem area has been decided on it isssageto plan how the actual
research is to be conducted in order to have aessfid outcome. It is therefore
imperative to ensure that the research is conduaitiiin a systematic scientific
manner (Rummel, 1964). It is also important tihat tesearcher is aware of the need
to always question observations and conclusions #mowing a healthy scepticism,

along with an awareness of the ethical issues uaebin the research (Robson, 2002).

36



There is a need to give serious thought to whatayeudoing and how and why you
are doing it (Remenyet a,l 1998). In other words seek the truth about tHgest
being researched (Robson, 2002). This may bestbheved by using a procedural
framework usually referred to as the research nugtlogy (Remenyet al,1998).

Saunderset al (2007) went on to describe this research procesanaonion, with it
being made up of different layers or processes tkad to be understood before a
satisfactory methodology can be decided on. Saareteal (2007) identified the

different aspects that make up the research process

» philosophies,
* approaches,
e strategies,

» choices,

e time spans,

» data collection and analysis methods.

The research onion is shown in the figure 3.2

Positivism

Philosophies

Deductive

_Interpretivism

Experiment
Approaches

Survey

Mono method

Subjectivism

Cross- Strategies

sectional

Data
collection
and data
analysis

Mixed

s :
method Choices

Longitudinal
Time

horizons

Functionalist

Mutti-method

7 Interpretive Techniques and

procedures

Archival research

Radical

Indugctive 2
humanist

Radical structuralist

Fig. 3.2 The research onion (Source: Saundees al, 2007, p.102)
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However, even though data collection is positioaethe centre of the research onion
model, Saundergt al (2007) believedt is important to decide on your research
philosophy first as “the research philosophy thau yadopt contains important

assumptions about the way in which you view theldvorThese assumptions will

underpin the research strategy and the method<lyoose as part of that strategy”
(p.101).

3.6  Research philosophies / approaches

The definition of philosophy in a research contestiates to the development of
knowledge and the nature of that knowledge. Tloeeelt is a process of developing
knowledge, in a particular area, in a specific W@gunder®t al,2007). This enables

the research to be conducted in a scientific matimer “is not based on hunches,
experience and intuition alone, but is purposive agorous” (Sekaran, 1992, p.9). It
is important for the researcher to establish aogbiphical orientation early in the
research process, as it is through a wisely ch@d@osophical approach that the
researcher will convince the research audience ddreasing philosophically the
guestions concerning the why, what and how to rekea Consequently, this will

show that the research undertaken has made a eafittibution to furthering

knowledge in the general area of the research (Rgineeal, 1998).

According to Knox (2004) the correlation betweenlgdophy and the most suitable
methodology chosen for a research study is a soofraauch angst and thought
provoking debate. However, Arbnor and Bjerke (1983 cited by Blaxteet al

(2004) believe it is not possible to scientifically logically decide on the best
philosophical approach to take. This can only tseedby reflecting on the research to
be undertaken along with consideration of the nedea’'s own personal philosophy

in life.

3.6.1 Positivism and phenomenology

Recognising this dilemma research is inclined todai the philosophical ideologies

into what is often thought of as two opposing onftioting philosophies positivism
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and phenomenology (Remensti al, 1998). Pawson (1999) as cited in McNeill and
Chapmans (2005) stated that by seeing these diffplelosophies as opposing sides
iIs an over simplification and that “positivism amthenomenology are not polar
opposites as they face identical problems and teeadopt common solutions”

(p.21). However, there is general agreement tiapbsitivism paradigm, is closely
associated with the natural science method (Remenwl, 1998; Robson, 2002;
Bryman, 2004; McNeilkt al, 2005; Saunderst al,2007), in which the researcher is
seen as detached and separate to the researchrfgeSmith, 2006). The positive
approach also believes the world is measurableyatable and explainable (Knox,
2004). In contrast the phenomenological appro@&ds ®ach situation as unique in
which the researcher is an intrinsic part of theolMhprocess. This is believed
necessary in order to gain a deeper understandititeaesearch (Remenyi, 1998).
With these, distinctions in mind the present redeawill go on to discuss the
positivist and phenomenology approaches in ordegetioa better understanding of

their philosophic leaning.

3.6.2 The positivism approach

The French philosopher Augustus Comte (1853) cothedterm positivism, which
according to Schwandt (2001), encompasses a pphgsof strict empiricism in
which genuine knowledge can only be found basedxperience. McNeilet al
(2005) expanded on this concept agreeing positivssian philosophical concept but
stating it refers to a particular set of assummi@bout the world and about
appropriate ways of studying it. McNest al (2005) argued that positivists see
society as being more important than the individetting that individuals are born,
live their life and then die but society in the matays the same. Thus, social forces
consisting of cultural values and norms influeneeple, rather than the individual
influencing society. They compare these socialdsror laws that govern society to
the laws that govern the natural sciences. Thadg\e they affect the individual in
much the same way as the natural laws governingp¢haviour of the natural world.
This particular philosophical outlook leads to gasitivist premise that the behaviour
of human beings can be objectively and scientiffcaleasured in the same way as
the subject matter of the natural sciences, thgsiag that researchers “should adopt

the logic and methods of the natural sciences éir texploration of how the social
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structure of society shapes peoples behaviour etmoha”(p.16). This approach, they
argue, “will produce scientific laws of human beioanv” (McNeill et al, 2005, p.16),
therefore allowing predictions of the social wotld be made and enabling the
discerning of an absolute truth and the betterraésbciety.

McNeill et al (2005) further add to this, stating the positivissearcher is seen as
using a highly structured methodology in order malde other researchers to check
and verify the scientific accuracy of the researtherefore positivism as a paradigm,
is often associated with statistical analysis andsually associated with quantitative
research and therefore, lends itself to using fants figures and is often associated
with statistical analysis (Rememgti al, 1998; Saunderst al,2007)

However the positivist paradigm is not without gBortcomings with Sarantakos
(1998), as cited by Robson (2002), believing ther@mphasis that positivism places
on the natural science model and its need for dafme measurement,
standardisation and distance is inappropriate eanthot analyse the real meaning of
social behaviour. He is also critical of positmisrying to eliminate and neutralise as
far as possible the influence of the research wgeroito achieve objectivity and
neutrality. Finally, he questions this conceptidhg reality cannot be defined
objectively but only subjectively and suggests sdjectivity of the researcher is
essential to the research process. Consequendiantakos (1998) believes
researchers endeavouring to achieve objectivithar research are failing to get to
the core of the research problem. Remenyi et @8 express similar reservations
fearing an emphasis on objectivity may lead to ss lof interesting and insightful
information.

3.6.3 The phenomenology approach

Phenomenology like positivism is a philosophy gatvn right and was first used by
Edmund Husserl in the early part of the twentiedintary. Saunderst al (2007)
describe this approach as the way we as humarts mmake sense of the world by
understandindhuman behaviour. This is in direct contrast ® plositivist approach,

in which the emphasis is on tb&planationof human behaviour. In other words * the
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challenge is to enter the social world of the redeaubject and to understand their
world from their point of view (Saundeeg al, 2007, p.107). Remenyet al (1998)
agreed with this approach stating that in conttaspositivism, phenomenology
focuses on subjective consciousness and does nsideo the world to consist of an
objective reality. Data collected in this way a@mally qualitative in form rather
than quantitative in that it concentrates on desee, verbal or diagrammatical
explanations rather than a statistics numericah&r(Remenyet al, 1998; Robson,
2002; Chapmaet al,2005).

However, like positivism, phenomenology also hasshiortcomings with Denscombe
(2005) acknowledging that phenomenology researditén criticised for its lack of
scientific rigour as it places the emphasis on exthjity, description and
interpretation rather than the more scientific eagi on objectivity, analysis and
measurement. This non-positivism stance is ofieedcas a fundamental flaw or
weakness of phenomenology. This association withnadepth description of an
experience or event rather than analysis is alsauae of criticism as is the fact that
phenomenology generally does not involve large faimn samples and this will
always raise queries concerning how representatitree finding and how accurate is
the generalisation from a limited sample (Denscon20®5). Remenyet al (1998)
added to these reservations saying phenomenolag®aarch is very time consuming
and that control and interpretation of the datauaudated can be very difficult to
accomplish successfully. The following table 3uensnarises the main characteristics

associated with the Positivist and Phenomenolodleshdigms.
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Positivist Paradigm Phenomenological Paradigm

Basic -The world is external and objective | -The world is socially constructed
Beliefs: -Observer is independent and subjective
-Observer is part of what is
-Science is value free observed

-Science is driven by human

interests
Researcher -Focus on facts -Focus on meanings
Should: -Look for causality and fundamental | -Try to understand what is
laws happening
-Reduce phenomena to simplest -Look at the totality of each
elements situation

-Formulate hypotheses and them test| -Develop new ideas through the

them induction from data
Preferred Operationalising concepts so that Using multiple methods to establish
Methods they can be measured quantitatively | different views of phenomena

. Small samples investigated in depth
include: _ _
Taking large samples or over time

Table 3.1 Summary of the positivist and phenomenogpcal characteristics
(Source: Easterby-Smithet al, 1997, p.27)

3.6.4 Selection of the research philosophy

The correct choice and understanding of philos@hirientation is of vital
importance to enable the selection of the most@pate methodology to facilitate
the gathering of the relevant data (Remeayial, 1998; Blaxteret al, 2004),
especially as poor understanding of philosophisaliés can seriously undermine the
quality of the research (Easterby-Smith, 2006).

Having studied the different philosophical appraacland considered the nature of
the current research, the researcher decided aalloview of a respondent’s attitude
and perception was required in order to get a baitederstanding of female
undergraduates views. This type of research reduihe participation of a large
population sample, which in turn created large am®wf numerical and statistical
data and information, which needed to be quantifi@malysed. When all these

factors were taken into consideration positivismswiecided upon as the most
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appropriate philosophical approach to answer tlseaieh question and meet the

objectives of the current research.

3.7 Research criteria

As this study is underpinned by positivism an appeie sample of the female
population was identified. Therefore, a numberesfearch criteria were decided on
to ensure that a suitable research sample andatétiynsuitable research respondents

were selected for the primary research.

« The respondent must be a student of Waterfordtinstof Technology

* The respondent must be a final year honour degnelergraduate student.
Final year students were decided on because tleegt @ critical stage of their
career development.

* The degree had to be of 4-year duration to keeps#imple as uniform as
possible.

* The respondent must be an Irish National in oraderehsure that each

respondent comes from a similar educational andi@llbackground.

The use of the above research criteria formed d@dation for the selection of a
suitable research sample for the current reseafghoutline of the current research

procedure can be seen in Fig.3.3.

The use of the above research criteria formed di@dation for the selection of a
suitable research sample for the current reseafghoutline of the current research

procedure can be seen in Fig.3.3.

? For ease of access to a research sample it wadedeto use only one of three higher-level
educational institutes situated in the South Eagiéh of Ireland. However, limiting the researoh t
one institute may raise concerns about bias andeheralising of the results. The researcher sttov
overcome this limitation and add validity to thedst by administering the questionnaire over a wide
range of courses involving five of the six schasithin Waterford Institute of Technology.
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Sample Population
Female Undergraduates in Waterford

Institute of Technology

|

Sample Selection

Final Year Honour Degree

Female Undergraduate Students

|

!

Taken From 5

School of Science School of Humanities School of Accountancy & School of Engineering Schce ety
Business Science

|

Analysis of Data

Using SPSS

y

Write up Thesis

Fig 3.3 Research process (Source: Current Research)

3.7.1 Sample selection

According to Williams (1997) it is necessary toes¢la subsection of the elements
from the population under consideration to makert#s=arch more manageable. If
this subsection is chosen following the correchgpals it should be “possible to
draw inferences about the characteristics of thpulation on the basis of the statistics
derived from the sample” (Brannick997, p.62). In the case of the current resedrch i
was decided to take the sample selection from dnéhree Institute of Higher
Education situated in the South East region othvdl This was Waterford Institute
of Technology (WIT). Final year degree female stutd were chosen to participate in
the study. Because the researcher studied aneéntlyrrworks in WIT, and is
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therefore familiar with the structures and procesdVIT, the sampling technique

employed can be considerednvenience samplingConvenience sampling is a non-
probability sampling procedure that involves chagsithe nearest and most
convenient persons to act as respondents. Thegwog continued until the required
sample size has been reached (Robson, 2002 p.265).

* Students from Waterford Institute of Technologyrevehosen due to the
accessibility of a large number of students undéertastudies that fit the
research criteria

* As only one educational institute was used in thedys the sample
population was taken from five schools within thestitute in order to

provide a representative sample and thus redudevbeof bias :

School of Business
School of Engineering
School of Health Sciences

School of Humanities

a r w0 e

School of Science

By adhering to the above format the researcherakées to compile a representative
sample of credible size, as noted by Remenyal (1998) as being essential for the

successful conclusion of a research project.

The School of Education was omitted from the samsplection, as they did not have

any students that met the criteria decided onHercurrent study.

3.8 Selection of research method

When the sample selection was completed a suitesearch method had to be
decided on. After taking into consideration thedietical approach and the nature of
the research question, the positivism paradigm gusinquantitative method was
chosen as the most suitable approach for the tiolteof the data. According to

Easterby-Smith (2006) there are four main waysattfigring quantitative data:
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* |nterviews
e Questionnaires
« Test/Measures

+ Observation

After taking into consideration the large number paftential respondents in the
sample size along with the information requiredrteet the research objectives the

research instrument decided on was a questionnaire.

3.8.1 Questionnaire

The questionnaire as defined by Hutton (1990) ated dy Blaxteret al (2004) “is
the method of collecting information by asking & eeformulated questions, in a
predetermined sequence, in a structured questi@)rtai a sample of individuals
drawn so as to be representative of a defined ptipal (Blaxteret al, 2004 p.77).
With these factors taken into consideration theartamce of a well thought out
research instrument cannot be over stressed, asdaug to Rowley (2004) a well-
designed questionnaire will only ask the questionshich you want an answer.

3.8.2 Advantages of a questionnaire

The main advantages of using questionnaires aseaneh instrument as noted by

various researchers are:

* They are considered quicker, less expensive andrieg less skills than
the interview method (Sekaron, 1992).

* There is also less chance of influence or subjedtias by the researcher
as thanterviewer effect is eliminatg@ryman, 2004).

* They are one of the most common methods of datactian, are highly
respected by researchers and are extremely usefulnaethod to reach a
lot of people (McNeilletal, 2005).
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* They provide a relatively simple and straightfordvapproach to the study
of attitude, values, beliefs and motives and allvenymity, which may
encourage more truthful responses especially ifirpavith sensitive
topics (Robson, 2002).

» |tis also an easy way to obtain standardised thats enabling responses
to be easily coded (Sekaron, 1992).

* They are simple to replicate so are beneficial iting future research
(Sekaron, 1992).

3.8.3 Limitations of a questionnaire

All methods of research have limitations associateth them and the directly
administered self-completion questionnaire is ncepxion (Robson, 2002).

* They typically have a low response rate.

« Itis difficult to get in-depth information.

* Ambiguities can arise in the questionnaire both the respondent while
filling out the questionnaire and the researcheinduthe analysis of the
data and these are unable to be addressed due peraonal contact
between the two.

* Respondents may not take the exercise seriously givel inaccurate
information.

* Due to the nature of the questionnaire responddomd necessarily report
their beliefs, attitudes, opinions etc. accurately.

» There is likely to be aocial desirability response biaas respondents may

answer the questions in the way that shows theargimod light.

However, bearing the advantages and disadvantagamd the questionnaire was
still deemed the more suitable method to employttiercurrent research. Using a
guestionnaire as the research instrument alloweddbkearch to be conducted in
the systematic scientific manner required to ansiverresearch question and to
meet the research objectives. The questionnaisecaastructed in such a manner

so as to reduce the effect of the limitations aiadds outlined above.
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There are four main ways to administer a resedratyconducted by questionnaire:

» Self-CompletionRespondents fill in the answers themselves. They a
often sent by post, enabling a large sample toelaehed with relatively
little problem. The questionnaire may also be leahdersonally to the
respondent if the situation is appropriate andracgire is put in place to
enable ease of delivery and collection.

* Face-To-Face-Interviewdn interviewer asks the questions in the presents
of the respondent, and also completes the quesiii@n

» Telephone InterviewThe interviewer contacts respondent by telephone,
asks the questions and records the responses.

e Computer-Administered QuestionnairesThe respondent fills in the
answers themselves by accessing an electroniciguiesire via E-Mail or

web sites on the Internet.

After taking into consideration the different medlsoavailable to administer a
guestionnaire, the self-completion questionnaire d@emed as the most suitable
research instrument for the current study. Thishioekwas decided upon because
it would enable the collection of large quantitedsdata from a sizable population

sample with relative ease and therefore aid theradiration process.

3.8.4 Questionnaire content

Questionnaires in general will contain two typesgjoéstions open ended or closed.
With open-ended questions the researcher leaviestite respondent as to how
they word their answer leaving the way open to aemie-depth answer. However

they are more difficult to organize into categoriesenable ease of analysis. A
closed question will limit the response that maydbeen and usually asks the

respondent to make choices among a set of alteesagiven by the researcher.
However, closed questions help the respondent te@muaick decisions and so aid
ease of completion. They also help the researttheode the information easily

when it comes to analysis of the data (;Sekara®2;18icNeilet al, 2005).
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Taking these criteria into consideration along wiltle research question and its
objectives, a research questionnaire was desigaedhé current study. This
guestionnaire consisted of five different topics:

1. DemographicsThis section consisted of questions relating to egan
background information; Age, nationality, locatie@ducational discipline
within Waterford Institute of Technology and anyhet 3% level
qualification that the student may have achieved.

2. Family Background-This section consisted of questions that were aiated
establishing family background including entreprerad family influences,
such as business ownership by family members,ngitrder in family,
parents educational background and parents ocoupati

3. Enterprise Education-This section consisted of questions that were
designed to establish if any enterprise trainind baen received during
their education up to this point. The question ais® asked if they would
like more entrepreneurial /knowledge to be includedheir higher level
education.

4. Career Aspirations Including Entrepreneurship-This section of the
guestionnaire was aimed at establishing what wexecareer intentions of
the students, with the intention of finding out they considered
entrepreneurship a viable career option. If they donsider
entrepreneurship as a suitable career the quest@risued in this section
in order to establish:

* The age they would consider the best age for stpdibusiness and
why.

« The type of business they would like to start.

*  Whom would they consider influential in this deoisi

5. Attitudinal Questions- The final section is divided into 3 subsections
consisting of:

* Attitudinal questions specifically designed for tiséudent who

would considerentrepreneurship as a career. They were aimed at
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establishing why she would choose this option ahdtwvere her
motivations

« Attitudinal questions specifically designed for tlstudent that
would not consideentrepreneurship a viable career option. They

were aimed at establishing why she would not cansid
entrepreneurship as a career and what was the nrefasothis
decision.

» General attitude questions aimed at establishing student’s
attitude and perception towards entrepreneurshipthe wider

context.

It was decided more beneficial for the current aesle to have mainly closed
questions with a small selection of open-ended tgues when it was deemed

necessary (see Appendix 1).

3.9 Pilot questionnaire

The administration of a pilot questionnaire is @sential stage of questionnaire-
based research and should never be left out ofrdbearch process (Murphy,
1997). The correct piloting of a questionnaire eitlable the researcher to detect
and correct any defects, omissions or confusiomdom the draft questionnaire
and so helping to ensure the successful colleatiodata (Murphy, 1997). It is
important that the respondents of pilot questiomsaare similar to the respondents
that will be involved with the actual research, ¢tercomparing like with like
(McNeill, 2005). In the current study a pilot gtiennaire was administered to
eight female undergraduates, which, according tapky (1997) is a suitable
number of respondents for a pilot questionnairbe fiespondents were in the final
year of an honour degree course and were takentinandifferent schools within
Waterford Institute of Technology:

* The School of Business

¢ The School of Humanities
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This selection of students ensured a suitable septation of the sample
population required for the actual research questoe as recommended by
(McNeil et al, 2005). The eight respondents completed the questire in a
situation adhering to as near as possible the lacincamstances arranged for the
completion of the actual research questionnairellowing a discussion with the
respondents and checking the responses given oquéstionnaire, it was found,
with the exception of two minor issues concernimg wording of a question, there
were no changes needed to the questionnaire.

3.10 The administration process

The administration of the questionnaire involvedefidifferent schools within
Waterford Institute of technology and required thersonal attendance of the
researcher at 23 lectures. With these logistizirements in mind a systematic
process was put in place. This was necessarydier @o successfully administer
the self-completion questionnaire to the eligibkspondents, with the least
disruption possible to lecturers and students alikeA summary of the

administration process is outlined below:

* Permission was sought and given from the Head oh daepartment,
within the different schools in Waterford InstitudeTechnology to conduct
the research.

» Contact details of the course leader of all thevaht degree courses was
sought and given. This was necessary in ordeee¢& their cooperation to
help administer the questionnaire to the studemtsid a lecture period.

e Alist of courses was drawn up. A suitable lectpeeiod was agreed with
the lecturer where the self-completion questiornavas administered to
the students and collected by the researcher, apopletion, during that
lecture. This process took between 20 to 30 mindegsending on the
number of students in the class and was conducténtebthe end of the
lecture.

This personal delivery of the questionnaire wasnébuo be a considerable
advantage as the questionnaires could be compdetéctollected in a relatively
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short period of time and the researcher was preger@nswer any query the
respondents had regarding completion of the quastioe. Notably, the response

rate was 100% of the female students present &¢hae on the day of delivery.

The minor difficulties encountered administerings ttesearch were:

)] Due to the administration of the questionnaire
infringing on lecture time and the respondents need
during the second semester to concentrate onfthair
year preparation for exams. The first semester was
deemed the only suitable time slot in which to
distribute the questionnaire. This precise time
no room for error in the preparation and adminigira

processes of the questionnaire.

i) Respondents rushing to other lectures sometimes
added to the time pressure to complete the

guestionnaires.

3.11 Data analysis

Due to the quantitative nature of the current resedt was decided to use SPSS
(Statistical Package for the Social Sciences) wlyae the data obtained from the
questionnaires. SPSS is a data analysis prograspawally designed for statistically
analysing and performing data management tasksu@idyr1990), enabling detailed
statistical analysis of large amounts of data &g taiding to the validity of the data.
However, before any data could be entered into SR&SS program it was first
necessary to examine the individual questionnairesder to assess their suitability

for inclusion in the research.

After assessment of the questionnaires it was fabnadotal number of questionnaires
administered was 326 (88%) out of a potential sangze of 370 female students
enrolled on the relevant courses. This represeagqureviously stated 100% response

rate of female students attending the lecture enddy of the administration of the
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questionnaire. However on closer inspection thisiper was reduced to an actual

usable sample size of 273 female students or 83%teadample size. This was due to

administering the survey to Erasmus students wletduheir nationality did not fit

the selection criteria, consequently invalidatil®d the questionnaires. In addition

15 questionnaires were incorrectly completed ana assult deemed ineligible for

use.

The remaining eligible research questionnaires weea separated into
the 23-degree courses selected for participatiothé research. Each
degree course was then numerically coded

The responses were further categorised by individstadent and
numerically coded.

Each question and response was numerically coded.

All the numerically coded data was entered intceacel spreadsheet for
ease of input.

When the input of data was complete it was dowrddadirectly into
SPSS.

The findings were then analysed by using tesiatfsticalsignificance:

FrequencyThis tests how frequently the value occurs orgleeentage of
times they occur (Norusis, 1990)

Independent t-testhis tests the hypothesis that two groups havesdmee
mean in the population (Norusis, 1990).

Chi-square-testhis test is based on a comparison of observepiémcies
with expected frequencies. From it, you can obtaim observed
significance level for the hypothesis that two pmdins are equal
(Norusis, 1990).

Through use of SPSS as an analytical tool the sumesearch produced some

interesting findings as presented in the findingzpter.
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3.12 Summary

In conclusion this chapter explained what the eurresearch problem is, which in
turn lead to a discussion about the research queeatid what the objectives of the
research were. This was followed by an examinatbrihe research process
including the philosophical approaches of positiviand phenomenology leading
to a debate on the nature of the current reseagstlting in the quantitative
method being decided on. Research criteria wene dnawn up and an appropriate
representative sample was chosen for the studgwell by an explanation about
how the researcher overcame bias and adds validitthe study. After an
examination of the research method the self-congpletuestionnaire was decided
on as the research instrument. This led to anoextibn of the advantages and
limitations of the questionnaire and a discussidioua the contents of the
questionnaire. Followed by an explanation on tleeessity of piloting the
guestionnaire before delivering the study and audision about the rationale
behind the administration process used for theiligton of the questionnaire.
Finally the chapter finished with an explanatioro@bhow SPSS enabled the

statistical analysis of the data.

The next chapter presents the research findings.
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Chapter Four

Research Findings



Chapter 4: Research findings

4.1 Introduction
The aim of this research was to examine the a#guand perceptions of female
undergraduates towards entrepreneurship. Thenfysdirom the study will be

presented in this chapter.

The sample population in the present researchrimodsed of 326 honour degre® 4
year female undergraduate taken from five of the different schools within
Waterford Institute of Technology (WIT), Irelandlt is of interest to this current
research to note the under representation of festatients in the schools of Science
and Engineering and can be seen below in (TableT™hiks is in line with previous
research findings on the subject choice of femateepreneur in which it was found
that a minority held degrees in engineering antn®sal subjects. (McCelland, Swall,
Bell and Ibbotson, 2005) However, contrary to ttisrent study McCellanét al

(2005) also noted a lack of business degrees Ieiligby the female entrepreneur

Total number of 4™ year
Total number of 4" year female students
students male & female | Total undertaking an honour Total
undertaking an honour % degree course used for %
degree course current research
guestionnaire
School of Humanities 212 33% 169 46%
School of Business 187 29% 105 28%
School of Health & 113 18% 64 17%
Science
School of Science 87 14% 28 8%
School of Engineering 37 6% 4 1%
636+ 100% 370 100%

Table 4.1 Number of 4th year honour degree studemumbers attending the different schools
within WIT (Source: Current Research)
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The current research questionnaire was administeyethe female students who
attended the relevant lectures on the days assifgmedkelivery of the survey. The

response rate was 100% of female students whodatietnese lectures. However,
some of the respondents were found to be ineligdyléhis research due to they being
Erasmus students and therefore did not meet teets® criteria. Also some of the
questionnaires were incorrectly completed. Theeefbe actual number of useable

responses was 273 (83%) of the sample size andecaeen below in (Table 4.2)

Total Sample Size Ineligible female | Usable Response
Population respondents
370 326 53 273

Table 4.2 Population and sample size (Source: Cumé Research)

The first topic to be discussed in this chaptethis general characteristics of the
sample group of & year honour degree female students. Then thellebeia
presentation of the findings based on the femaléesits that said they wanted to start
their own business, followed by a presentationhaf findings based on the female
students that said they do not want to start anlegsi This in turn will lead to an
examination of the respondents’ general attitudewatd and perceptions of
entrepreneurship. Finally the chapter will conellny putting forward an analysis of
the differentiating factors between the two didtigIoups of students that is those that
expressed the desire to start their own businessharse that expressed that they had

no intention to start their own business.
4.2 Characteristics of the sample group

The majority of the sample (93%) came from the $thof Humanities, Business,
Health and Science with the remaining (7%) beirggritiuted between the Schools of
Science and Engineering. This lack of female sttedgpursuing science and
engineering is corroborated by Goodbody (2002) whied these subject choices are
of particular important because they often leadrtrepreneurial activity. (see Table
4. 3)
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Actual usable
responses of students
School N=273 ] P . % %
in the different schools
within WIT
Humanities 128 47%
Business
77 28% | 93%
Health & Science
48 18%
Science 17 6%
: : 7%
Engineering 3 1%

Table 4.3 Number of actual female students surveyead each of the schools in WIT

(Source: Current Research)

Eighty-eight percent of the sample has been iregelifor 4 continuous years and the

vast majority of the respondents are in the agam@®-25 years (see Table 4. 4).

Quantity %
Age N=273
20-25 252 92%
26-30 10 4%
31-40 8 3%
41+ 3 1%

Table 4.4 Age group of students (Source: Current Reearch)

Most of the respondents are from Ireland (96%) \thi#n remaining 4% coming from
the UK. Over two thirds of the students come frdraterford and its neighbouring
counties Kilkenny, Wexford, Tipperary and Carlovhetefore the attitude and
perception of the student sample in this study @l mainly based on respondents
from the South East region of Ireland as seen abl@ 4.5).
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Home County N=273

Quantity

%

%

Waterford 61 22%

Wexford 65 24%

Kilkenny 35 13% 70%
Tipperary 25 9%

Carlow 4 2%

Other 13 counties 87 30%

Table 4.5 Students home counties (Source: Currentd®earch)

4.3  Students that expressed they want to start their owbusiness

As previously noted the usable responses consiefe@73 female final year
undergraduate honour degree students. Out of nbhatber 87 (32%) of the
respondents expressed the desire to start their lmvemess. Over half of these

students believe that between the age 26-30 ysdheiideal age to start a business.

(see Table 4.6).
%
Ideal age to start a Quantity
businessN=84

20-25 3 3.6%
26-30 43 51.2%
31-40 35 41.7%
41-50 3 3.6%

51 0 0.0%

Table 4.6 Ideal age to start a business (Source: €ant Research)
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The most common reason why this age slot was chega®m because many
respondents believed they needed time to gain regperience before starting a

business.

There was a wide variety of responses as to the ¢ypbusiness these respondents

would like to start (see Table 4.7).

Type of Business\N=80 Quantity %
Leisure & Fitness 11 13.8%
Hospitality & Tourism 10 12.5%
Business Related Services 9 11.3%
Retalil 9 11.3%
Health & Social Care 7 8.8%
Agriculture/Horticulture/Animal
Breeding & Training > 0.3%
Law 4 5.0%
Architecture 2 2.5%
Art & Craft 2 2.5%
Health & Beauty 2 2.5%
Education 1 1.3%
Entertainment Industry 1 1.3%
Food Industry 1 1.3%
ICT 1 1.3%
Variety of Ideas 3 3.8%
Unsure 12 15.0%

Table 4.7 Type of business students would like tdast (Source: Current Research)

In response to the question about whom or whatieénites female graduates to start
their own business, 90% of the respondents saidthles would be (are) influenced
by entrepreneurs they know. Respondents alsoatediadhat they were influenced by
parents, other family members and friends. Witbo88f the respondents stating that
the education system had a positive influence air thecision to become an

entrepreneur (see Table 4.8).
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Parents & Family N=82
Essential Influence 55 67%
99%
Mainly Positive 26 | 32%
Don't Know 1 1%
Education SystemN=74
. 17 23%
Essential Influence 80%
Mainly Positive 42 | 57%
No Influence 6 8%
Don't Know 9 12%
Career AdvisorsN=73
Essential Influence 12 16%
. ., 63%
Mainly Positive 34 | 47%
Mainly Negative 4 5%
No Influence 16 22%
Don't Know 7 10%
Friends N=79
Essential Influence 29 37%
86%
Mainly Positive 39 | 49%
Mainly Negative 1 1%
No Influence 7 9%
Don't Know 3 4%
Entrepreneurs | know N=76
Essential Influence 38 50%
90%
Mainly Positive 30 | 40%
Mainly Negative 1 1%
No Influence 6 8%
Don't Know 1 1%
Media N=73
Essential Influence 16 22%
. ., 62%
Mainly Positive 29 | 40%
Mainly Negative 4 5%
No Influence 10 14%
Don't Know 14 19%

Table 4.8 Important influencers in the encouragemetnor discouragement of starting

your own business (Source: Current Research)
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When asked why they wanted to start their own lassinlt was found that almost
100% of the students either strongly agreed oreafjtbhat they would like to start
their own business because it would permit thelmetdheir own boss. This response
Is in agreement with the findings of Brindley andtlire (2000) who acknowledged
that being your own boss was a key positive feafarethe undergraduate when
considering starting their own business. The vaafority (96%) of these students
also believe that by starting their own busineswauld enable them to use their
education to the best advantage. Over 90% of tidents expressed the belief that by
choosing entrepreneurship as a career it would thiem self-fulfilment and a career
that would challenge them. This corresponds wittifngs from studies conducted by
Buttner and Moore (1997) and Gasse, Camion, Gharagdi Tremblay (2006) in
which self-fulfilment and a challenging career weamnsidered highly motivational
when starting your own business. Most of the sitglén this current study agreed
(94%) they would like to start their own businessdwuse it would enable them to use
their business ideas and business skills. Furtber@0% of the respondents agreed
that to start their own business would enable tltenmake the best use of their
personal skills and competencies. Over 70% ofamdents believed they had the

assertive strong personality necessary for busiomsgrship.

The belief that entrepreneurship would allow themwbrk in the area of their own
choice was seen as an essential reason for stgxungown business with 94% of
these undergraduates agreeing with this idea. ihmsline with Oakey, Mukhtat and
Kipling (2002) who noted ‘flexibility of choice irthe work environmentas an
important feature for those wanting to start tloewn business. This need for freedom
of choice was given further credence with 85% oé tbntrepreneurial-minded
undergraduate agreeing entrepreneurship would ernbbin have more control over
their life. This finding is in agreement with Nehou-Ellinas and Kountouris (2004)
who noted the desire to have control was an impobriaotivator for starting a

business.

This present study also identified the undergraglsateed to do things their own way
as a reason to start their own business with o®&s 8f the respondents believing this
to be an important factor when considering entnegueship as a career. It was also

noted by many of the respondents (80%) that ergrequrship as a career would have
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less boundaries than if they worked for someone. eldowever flexibility to combine

a career with their family life and being able tthigve a better work life balance
while found to be important reasons for startinguainess are of less importance to
the undergraduate when compared with the previoeasons for entering

entrepreneurship. This might not be so surprisiogsiering the predominant age
group of the respondents involved in this reseascB0-25 years and possibly the
need to consider family responsibilities and tiajplications have not yet been taken

into consideration.

Over two thirds of the respondents (69%) see ergngurship as a way of gaining
respect from others as was also noted in the Fitass and O’Gorman (2006). There
was also a positive response to the idea thatdirgj your own business it would
enable you to give something back to society wibo7f the students believing this.
Out of this number a third of the studestsongly agreed34%) with this idea of
entrepreneurship enabling you to give back to $pci&his interest in contributing to
society was also noted by Kourilsky and Walstadd@9vho found in their study of
young females that there was nearly unanimous agmeeit was very important or

somewhat important to give something back to thrermaanity beyond providing jobs.

Finally only 18% of the respondergongly agreesntrepreneurship, as a career is a
way to make a lot of moneynterestingly this is very similar to findings fromstudy
undertaken by Postigo, Lacobucci and Tamborine @209 which it was found that
earning money was not as important as non-econceasons for starting a business.

The findings from the current study can be foundamble 4.9.
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| would like to start my own Strongly

business because:

| want to be my own boss. N=85

I have an assertive stror
personality that is necessary f
business ownership. N=85

It would enable me to make be
use of my personal skills an
competencies. N=87

It would enable me to make a lot
money. N=87

It would enable me to do things
way. N=87

It would enable me to have mol
control over my life. N=87

It would enable me to pick my ow
working time. N=87

It would give me the flexibility to
combine my career with my famil
life. N=86

It would give me better work / life
balance. N=86

It would give me a career th:
would challenge me. N=86

There would be less boundaries
my career than if | worked fo
someone else. N=86

| would be able to use my busine
ideas(s). N=87

| would be able to use my busine
skills. N=87

| would be able to use my educati
to the best advantage. N=87

It would give me self-fulfilment ta
own and run my business. N=87
It would enable me to giv
something back to society. N=86

It would gain me respect fror
others. . N=87

It would enable me to work in th
area of my choice. N=86

Agree

50%

22%

28%

18%

23%

26%

23%

28%

27%

56%

35%

38%

43%

45%

55%

34%

25%

58%

Agree

47%

49%

62%

47%

62%

59%

38%

44%

38%

36%

45%

56%

51%

51%

37%

44%

44%

36%

Not
Sure

0.0%

20%

9%

24%

5%

8%

18%

12%

20%

6%

6%

5%

6%

1%

6%

17%

17%

4%

Disagree

1%

7%

0.0%

8%

8%

6%

17%

13%

11%

1%

12%

0.0%

0.0%

2%

1%

4%

8%

1%

Strongly
Disagree

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

3%

2%

3%

0.0%

0.0%

0.0%

0.0%

0.0%
0.0%

0.0%

0.0%

0.0%

Don'’t

Know

2%

2%

1%

3%

2%

1%

1%

1%

1%

1%

2%

1%

1%

1%

1%

1%

6%

1%

Table 4.9 The reasons students would like to staa business (Source: Current Research)
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4.4  Students that expressed they do not want to starhéir own business

This sub section of the chapter will present theifigs relating to the female students
who do not want to start their own business. Cuthe sample of 273 eligible
responses the majority of the students, 186 (6&%) that they did not want to start

their own business.

The present study has found that a fear of risthésmost predominant inhibiting
factor for the students that do not want to statrtown business, which supports the
findings of Wang and Wong (2004) who also noted &faisk as a key reason for the
undergraduates reluctance to enter into entreprehipu This fear of risk was further
emphasised with over two thirds of the undergrasuat this current study stating
they were afraid their business would fail and bddar of running into debt. This is
in agreement with Goodbody (2002) in which it wasirfd business failure and
bankruptcy were cited as the principal demotivatiagtors for the undergraduates
reluctance to enter into new business creationva$t also found in this current study
that 79% of the respondents agreed that a lacksecare income is the main reason
they would not enter into entrepreneurship. Theeemaybe not so surprisingly 72%
of the students in this current research agreedutid be easier to work for someone

else.

Not having the relevant experience was also citea@d darrier to starting your own
business with 71% of the respondents agreeing tith This factor should also be
taken into consideration when looking at the faeit 63% of the students saw a lack
of a good business idea as an inhibitor to entreuneship. This is in agreement with
Scott and Twomey (1988) who noted that studentsithd relevant work experience
were more inclined to have a business idea thatlests that did not have work
experience and that a good business idea is atngger factor in the encouragement

to enter entrepreneurship.

Over half the students thought the responsibilityumning a business too difficult,
they perceived the pressure to be too stressfiely @lso believed it could take up too

much of their time and therefore entrepreneursbigcctake over their life. Many of

64



the respondents (61%) also believed entreprengugbuld be too difficult if they

had family commitments. Lack of business skillgaed to run a business is also
seen as a problem with 50% of the students agrdébeygdo not have the business
skills required to run their own business. Thiklaf business skills was also found
by Robertson, Collins, Medeira, and Slater (2008)aareason for not starting a

business.

Conversely 60% of the students in the present ddighgreethat they do not have the
personal skills and competencies required for prereeurship which is in line with
the findings of Eeden Van, Louw and Venter, (20@5)p noted in their study that

female undergraduates perceive their interpersskilid as good.

This present study also found that 59% of the stigdéhat don’t want to start their
own businesslisagreedwith the notion that one would have to work toochdrone
owned one’s own business. This is of particuléerest, as there would appear to be
an anomaly when this finding is compared to thdifig from the combined group of
students. Namely those that want to start a basiaad those that don’t want to start
a business. It was found 95% of the combined medguats believe that one would

need to work extra hard when one owns one’s owmbss.

There were mixed opinions from the students thdtrbt want to start their own

business on the difficulty of obtaining financestiart one’s own business with 41%
agreeing that it would be too difficult to obtaindnce. This finding is in agreement
with Hazlett, Henderson, Hill and Leitch (2005) wloaind it a major barrier to start
up. Of the remaining students 30% were unsuréeflifficulty to obtain finance and

27% disagreed with it being difficult.

Just over half of the students thought that thelyndit have the contacts or networks
to start a business. However, there was an alewsl divide between respondents
knowing and not knowing how to access businesgnmdtion or support structures.
This difficulty in accessing business informatiomassalso recognised by Goodbody
(2002) to be a major problem for the undergraduateen considering starting

entrepreneurship.
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Business external influences do not appear to havenajor impact on the
discouragement of entrepreneurship with only 48%hefstudents considering “too
much red tape” a reason for not entering entrepmsh@ and over 50%isagreeing
that the Irish market is too small and thereforehaving enough potential for starting
a business. Even though these respondents anatamdsted in starting their own
business over 70% of them disagree that entreprempudoes not have the same

status and respect as other careers.

There is also some disagreement over the educhtsysiem and whether it

encourages young people to enter entrepreneurstsgem in the table (Table 4.10)

The educational system does not encourage

starting your own business

Disagree 40%
Agree 30%
Unsure 25%
Don’t Know 5%

Table 4.10 Students attitude towards the influencef the education system on the encouragement
of students to start their own business (Source: Gtent Research)

However, there is more unanimity in the responsthéstatement “the educational
area that they studied as not being suitable tb athusiness” with almost half of the
students disagreeing with this idea. This is int@ary to the findings of McCellanet

al (2005) in which it was found that most of theispendents had established their
business in an area that had no connection toubed area that they had studied.

These findings from the current research can bedao Table 4.11
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| do_not want to start my own | Strongl n g
business because: g Agregey Agree Sl\luorte Disagree [S)};(;S?Lye I?r?(r)]v;[/
I would find the responsibility o
running a business too difficult. N=184 11% 45% 9% 27% 8% 0.0%
I would find the pressure too stressfi
N=184 15% 47% | 7% 25% 5% 0.5%
| do not have the personal skills al
competencies necessary. N=185 5% 20% 15% 45% 15% 0.5%
There is too much red tape e.g. legal ¢
emp!oyment r.egulations required wh 9% 39% 18% 27% 50 1%
running a business. N=186
The Irish market is to small and does 1
have enough potential. N=183 4% 15% 26% 43% 11% 204
I am afraid of running into debt. N=185

18% 51% 8% 16% 6% 1%
It would take up too much of my time
N=186 14% 38% | 9% 30% 8% 2%
It would be easier to work for someo
else. N=185 21% 51% | 8% 12% 7% 2%
I don't have a good business idg
N=185 20% 43% | 17% 15% 6% 0.0%
I do not have the relevant experien
needed to run a business. N=185 18% 53% 7% 14% 5% 1%
| don’t have the business skills requir
to run a business. N=186 16% 34% 14% 29% 8% 0.0%
I would be afraid of the lack of a secu
income. N=184 24% 55% | 5% 11% 4% 0.0%
| would have to work too hard. N=183

10% 19% 12% 43% 16% 0.5%
It could take over my life. N=185

17% 35% 12% 27% 9% 0.5%
It would be too difficult to run 4
thisligzss if 1 had family commitment 2204 39% 13% 20% 5% 0.5%
Entrepreneurship does not have {
sNa_n11§4$tatus or respect as other care 50 50 16% 46% 26% 204
I would be afraid that my busines
would fail. N=183 21% 54% | 12% 9% 4% 0.0%
It would be too difficult to obtain the
finance necessary. N=181 12% 29% 30% 2204 5% 204
The educational area that | studied is
suitable to start a business in. N=184 18% 19% | 15% 38% 10% 1%
I do not have the contact or networ
necessary to start a business. N=181 16% 39% 17% 18% 8% 3%
I do not know how to access busing
i'{l]folrg;ation or support structure 9% 33% 18% 27% 12% 204
The educational system does 7
Encl%ugage starting your own busine| 12% 18% | 25% 28% 12% 5%

Table 4.11 Reasons students do natant to start their own business (Source: CurrenResearch)
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4.5 Students’ attitudes towards and perceptionsf@ntrepreneurship

This sub section of the chapter will present thedifigs relating to all 273
respondents.

The vast majority of respondents (87%) perceivedt tbne required special
characteristics or traits if one want to start gn@ivn business, which is in agreement
with Postigoet al (2006) whose research found entrepreneurs areasepeople with
specific attributes. The need to work extra hard aigo seen as a basic requirement
when entering entrepreneurship with 95% of the esttel agreeing with this. There
was almost unanimous agreement on the need to he determined to run a
successful business with 99% of the students dghathis opinion. This is in
agreement with Gasse (1990) who found determinatonimportant trait for
entrepreneurship.  Support from family and friendlas also acknowledged as
important when starting a business, with the vaajonity (95%) of the respondents
supporting this view. This need of support wa® asted by Kirkwood (2007) who
found females are also more inclined to seek fanaitlvice than their male

counterparts.

However, only 17% of the respondents agreed thaiegoin general encourages
women to start their own business. McClelland (2008ieved there is a lack of
support from Irish society and sees this as a drata female entrepreneurship. In
addition only 26% of the respondents in the currstudy believe the media
encourages women into entrepreneurship by givirgtipe coverage of successful
women who own their own businesses. This lack emognition of the female

entrepreneur was further emphasised in the custertying in which it was found

over half the respondents believed there is a géfak of female role models who
own their own businesses. This lack of female rotedels in Irish society has been
previously recognised by Goodbody (2000).

It was also found in this present study that almbete quarters of the respondents
agreed that women have the same confidence asAndwhen it comes to starting a
business just less than half of these students Y448agreed with the suggestion that

female business owners are taken less serioughyttiggar male counterpart which is
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very similar to the findings of Lim, Smith and Battley (2003) who found there was
a 50/50 split between women business owners oissiie of women not being taken

seriously when conducting business.

There was a definite disagreement when it camdné¢oquestion of risk, with over
three quarters (78%) of the respondents rejectiegidea that women do not like
taking risks. This is in complete contrast to frevious finding in section 4.4 in
which over two thirds of the students who do nonhw start their own business
stated fear of business failure, running into defd lack of a secure income as the
reasons for not entering into entrepreneurshipe Msponse to the suggestion it is
more difficult for a women than a man to obtainafige was somewhat less definite
with just over half (52%) of the respondents disegrg it is more difficult for a
woman to obtain finance than a man. It might betkvaoting here that 41% of the
students thadlid not want to start a businebglieve it would be too difficult to obtain
the finance necessary to start a business andhge@d an inhibitor to starting a

business

Making a profit was found to be important to thentined group of students in this
present study with over three quarters of the nedents stating they don’t believe
making a profit was less important to a woman tlaaman. This finding is in

contradiction to the findings of Buttnet al (1997) in which it was found making a
profit was of lesser importance to the female bessnowner than her male

counterpart.

Customer service and quality of work was found his tcurrent research to be of
lesser importance than making a profit. Whichastrary to the findings of Brush
(1992) who suggested that women considered theseriamt performance measures
and were therefore less concerned with making &tprblowever, when it came to
the suggestion that work/life balance was more ngmb than making a profit there
was an equal divide of opinion with a third of te&udents agreeing with this

suggestion and a third disagreeing.

Interestingly this present research establishetldter three quarters of the female

students disagreed with the suggestion that a woimdess likely to grow her
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business than a man, which is in direct contragheffindings of Rosa, Carter and
Hamilton (1996) who found women were less eageplém expansion or to own

multiple businesses than her male counterpart.

Over half of the respondents (56%) in this prestudy disagree that a woman is less
likely to start a hi-tech company than her malenterpart. This response would
suggest that there should be more females staniitgch businesses. However,
according to Madsen, Neergaard and Ulhoi (2003y vew women start a hi-tech

company in comparison to her male counterpart.

It was also found the majority of the female studan this current research do not
believe that it is necessary to be ruthless (60f@etfish (67%)to own a successful
business. This is similar to the view expresse&ahafatelis and McMillen (2004) in
which it was found that 65% of the female respotslesurveyed disagreed that
business owners only cared about the success iobtness and did not care about
any negative impact they may have on society oetivironment.

Over three quarters of the collective group of stud (76%) agreed a good support
system would encourage more women to start a basit@erestingly for this current
research 79% of the studenisro don’'t want to start a businesgyjreed a good
business support system would encourage more woongtiart a business. This is in
line with Oakey, Mukhtar and Kipling (2002) who edtthat even students who did
not want to start a business would reconsiderefdtwere suitable support systems in
place. An overall view of the findings presentadthis sub section can be seen in
Table 4.12.
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coverage of successful woman wi

own their business. N=271

Sporcy | maree | g, | vwagree | Suonoy, [ port
You require special characteristics
traits to start your own busines 37% 50% 6% 7% 0.4% 0.0%
N=273
Female business owners are taken
seriously than male business owng 7% 25% 24% 36% 8% 0.0%
N=270
Women have the same confidence
men to start a business. N=273 35% 39% | 13% 11% 2% 0.0%
\KIVSZn;%n do not like taking risks 1% 7% 12% 5506 24% 1%
A woman starts a business to comb
career and family responsibility 4% 21% 33% 31% 9% 2%
N=273
It is more difficult for a woman than
man to obtain finance. N=272 4% 5% 35% 38% 14% 4%
You need to work extra hard whe
you have your own business. N=271]  60% 35% | 3% 0.3% 0.7% 1%
You need to be very determined to r
a successful business. N=273 67% 32% | 0.0% 0.7% 0.3% 0.0%
To own a successful business y
need to be selfish. N=273 3% 11% | 18% 52% 15% 1%
To own a successful business y
need to be ruthless. N=271 4% 16% 18% 44% 16% 2%
Making a profit is less important
women than men. N=272 0.0% 3% 15% 46% 35% 1%
A female business owner think
customer service is more importa 2% 11% 25% 47% 11% 4%
than making a profit. N=271
A female business owner think
quality of work is more important tha| 2% 17% 32% 36% 9% 4%
making a profit. N=268
A woman thinks life/work balance i
more important than making a profi 5% 29% 29% 27% 7% 3%
N=268
A woman is less likely than a man
grow a business. N=267 0.0% 7% 14% 54% 23% 2%
Women are less likely than a man
start a high-tech company. N=266 2% 19% | 22% 36% 19% 2%
A good business support syste
would encourage more women to st 2 7 5 5 5 5
a business. N=270 23% 53% 16% 4% 1% 3%
Women are more likely than men
know how to access busine 4% 16% 28% 38% 10% 4%
information. N=271
Support from family and friends i
important when starting a businey 60% 35% 2% 2% 0.0% 1%
N=272
There is a lack of female role mode
who own their own business. N=272 22% 35% 20% 18% 3% 2%
Society in general encourages won
to start their own business. N=270 3% 14% | 38% 34% 7% 4%
The media encourage women to st
their own business by giving positiy 4% 2204 34% 29% 7% 1%

Table 4.12 General attitudes towards and perceptionsf entrepreneurship (Source: Current Research)
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4.6 Differentiating factors and similarities between the two groups of students

This sub section of the chapter will concentrateaonanalysis of the differentiating
factors and similarities found between the twoiddtgroups of students i.e. those
who expressed a desire to start their own busiaadsthose that said they had no
desire to start their own business. In order tohithe current research has used the
Chi-square to test for association between twogcaieal variables. The T-test was
also used to test for differences between two ggonpelation to the mean level of a

normally distributed variable.

The present research found that even though 598teofollective group of students

(273) viewed entrepreneurship as an attractiveecateere was a highly significant

difference found (t = 8.793, df = 265, p = .000}he view of the students that want to
start their own business and the students thatabadlutely no intention of starting

their own business. The students who expressedlid¢biee to start a business are
much more likely to consider entrepreneurship &nactive career.

There was yet again a highly significant differerfte 5.132, df = 265, p = .000)
between the two groups in the perception of thamwedge and understanding for
starting and managing a business with the studdats want to start their own
business believing they had good knowledge and rstadeding for starting a
business. This was despite the fact 43% of tha group of respondents did not
perceive themselves as having good knowledge ani@rstanding for starting a

business.

Even though over half of the students (57%) wodlleg Imore entrepreneurial
education/knowledge included in theif’ 3evel education, there was yet again a
highly significant difference (Chi =26.161b, df == .000) found between the two
groups of students, with the students that wastdd a business expressing a greater

desire for more entrepreneurial education to bliéter in their &' level education
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A relatively high percentage of the combined grofistudents (66%) had a family
member who owned a business. Importantly for¢hisent research there was found
to be a highly significant difference (Chi = 16.093If = 1, p = .000) between the
respondents who wanted to start a business and thasdo not. The results of the
study showed respondents who want to start a basiaee more likely to have had

immediate or extended family members who have ovenledsiness

However on closer examination of the results it tiesimmediate family rather than
the extended family that appeared to have a pesitifluence on respondents who

want to start a business.

The father of the respondents was found to be oficoéar importance in the
influence of entrepreneurship as the results ofptesent study noted a significant
difference (Chi = 11.243b, df = 1, p = .001) betwedbe two groups of students.
When a father of the respondent owned a businesse#ipondent was more likely to
want to enter into entrepreneurship. This is sugpdby the findings of Watkins, and
Watkins (1984) who established a positive link kesw female entrepreneurship and

their fathers owning a business.

While acknowledging the importance of the fatherthe present study it was also
found other members of the immediate family hadsitve impact on the influence
towards entrepreneurship. Interestingly the curgndy established that when a
respondent had a brother who owned a business dppgar to have the same
influence as a father in the encouragement of prereurship (Chi = 11.371b, df = 1,
p = 001). Consequently the students who had &érat business are therefore more
likely to want to start their own business than shedents who did not. However this
influence did not extend to the sister of the resjgmt owning a business, as there
was no difference found between the two groups #gister owned a business.
Notwithstanding this finding the current study aksiablished when the respondents
had a mother owning a business they were moreyli&epressing a wish to start a
business (Chi = 7.886b, df = 1, p = .005).

The importance of the influence of the respondepésents was further emphasised

when the current research further noted that 81%hetotal group of students (273)
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believe their parents would not discourage themmfatarting a business. However
there was no significant difference found betweke two distinctive groups of

respondents to the statement would your parentouliage you from starting your
own business with the students who did not warstact their own business being no

more likely to have parents that would not discgarantrepreneurship.

When all 273 respondents of this study were askeditatheir immediate intention
after completing their present degree course it feasid that over half of these
students (53%) wanted to continue further with rteglucation. This could have a
positive impact on future female entrepreneurship Fatzsimonset al (2003)
suggested the more educated a woman is the maly ldhe is to start her own
business. However only 3% of the combined groupnofergraduates stated that they
would like to start their own business immediatefhythe completion of their degree.
They cited such reasons as "if you start early jaue lots of time to improve the
business if it fails” and “If you start straight aywwhile you are young you do not

have as many responsibilities and commitments”.

Only 9% of the combined group of respondents exyaes wish to work in a small or
medium company (SME) this could be perceived a®@ative factor towards the
encouragement of entrepreneurial activity as wagrkman SME has been found to be
an influencing factor towards the encouragemenerdfepreneurship (Oakest al,
2002). Especially as the present research fouadthie student who expressed the
wish to start her own business is no more likelwémt to work in an SME than those
that do not want to start their own business. Thenediate intentions of the

respondents after the completion of their degregssocan be seen in Table 4.13.
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Career intentions immediately after degree N=273

Frequencies

%

Start your own business?

Continue further with your education? 145 53%
Work with a company and obtain a professio 39 14%
qualification?
Work for the public sector e.g. civil service? 37 14%
Work with a Small or Medium Company? 24 9%
Work with a large Irish company? 14 5%
Work with a large multi-national company? 26 10%
7 3%

Table 4.13 Immediate intentions after completion opresent degree course (as the respondents
could give more than one answer the percentage caohm will not total a hundred percent)

(Source: Current Research)

The present study also found that even though st students had participated in
previous entrepreneurial education predominantlgenondary school or in WIT it
did not appear to have any particular influencetlogir desire to start their own

business. The main areas in which some of theonggmts had undertaken

entrepreneurial education can be seen in Tablds 4.1
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Secondary School work

experience N=273

Yes 108 40%
No 165 60%
Young entrepreneur awards

N=273

Yes 52 19%
No 221 81%

Met entrepreneurs N=273

Yes 54 20%

No 219 80%

Start your own business
project N=273

Yes 64 23%

No 209 7%

WIT work experience N=273

Yes 107 39%

No 166 61%

Table 4.14 Secondary School and WIT entrepreneuriadducation including work experience
(Source: Current Research)

4.7 Summary

This chapter has presented a summary of the fisdirgn the current research in
which it was found that out of the 273 respondemntthird of the undergraduates
surveyed for the present study expressed a wistatd their own business. Which
subsequently means two thirds of the respondent®tivant to start a business. The
majority of the respondents came from the Schoblumanity and Business with a
small minority of students coming from the SchoofsScience and Engineering.
Most of the potential businesses chosen by theeatadvho want to start a business
are in the business service area. This curredydias established a distinct sense of
confidence in the students who wish to start tbein business in the perception of
their skills and abilities. These students almosianimously wish to enter
entrepreneurship because they want to be their bass. They also believe

entrepreneurship will enable them to have more robnbver their life while
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permitting them to have a career that they percaweboth challenging and self-
fulfilling. This is in direct contrast to the fimtgs concerning the students who do not
want to start a business, as they appear to haistiact lack of confidence in their
own skills and abilities along with a strong aversito risk. In disparity to the
findings of the entrepreneurial students they peecentrepreneurship as giving them
less control over rather than more control oveirthi. However this disparity
disappears when it comes to examining the diffexeraetween the combined group
of students (273) in which there was collectiveeagnent on the general attitudes and
perceptions shown towards entrepreneurship. Thectwe group of undergraduates
were in particular agreement that you need to werly hard and be very determined
to start your own business. There was also a camipetief expressed among the
respondents that you required special charactsistnd traits to start your own
business and that support from family and friends wf particular important when

starting a business

These results are discussed in more detail in dilewling chapter and will be

examined in relation to the literature reviewedimapter Two.
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Chapter Five

Discussion



Chapter 5: Discussion

51 Introduction

The purpose of this chapter is to discuss thefiigsliof the current research presented
in Chapter Four. The present research was unagrtakh the view to try and gain
more insight into what, educated females, in the&se¢ final year female
undergraduates think about entrepreneurship. iShieeded in order to get a better

understanding of why so few women choose entreprsh# as a career.

As the study involved three distinct areas theofeihg chapter is divided into:

1. A discussion about those female undergraduatesexpoessed the desire to
start their own business.

2. A discussion about those female undergraduates expeessed they do not
want to start their own business.

3. A discussion about the general attitude towards pedception of the

collective group of female undergraduates and thiews of entrepreneurship

5.2  Answering pattern of respondents

There were some differences found between thoseléerandergraduates who
expressed the wish to start a business and thaseldhnot. The majority of female
students that want to start a business consiststntingly agreed or agreed to reasons
as to why they would like to enter into entrepresiip. These reasons are common
reasons as identified in literature as to why gmareurs consider entrepreneurship

attractive. They include reasons such as:

» It would give me a career that would challenge Delrfhar, 2000)
e It would enable me to have more control over mg (Morrison, 1998)
e It would enable me to do things my way (Johannid®90) and

e It would give me self-fulfilment to own and run rown business (Buttner and
Moore, 1997).
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The female students who do not want to start anlessi had a wider range of
responses as to why they did not want to enterentoepreneurship. These reasons
are also standard reasons recognised in the literas to why entrepreneurship may
not be considered an attractive career. They declueasons as:

e My business might fail (Goodbody, 2002)

« | would be afraid of the lack of a secure incomel{&tson, Collins, Medeira,
and Slater, 2003)

« It would be too difficult to get the finance necassto start a business (Carter
and Marlow, 2007)

* ldon’t have a good business idea (Scott and Two11@§8).

5.3  Students that expressed the wish to start theirven business

Female students that want to start a businessnaegreement with many of the
traditional reasons identifiedls typical entrepreneurial reasorfier business start up
(see Section 5.2). Therefore, displaying a pasitittitude towards entrepreneurship.
This positive attitude was given further credencéhe current study with evidence of
a difference found (t = 8.793, df = 265, p = .0b8)ween female students who are not
entrepreneurially inclined and female students #nat Female students who want to

start a business were more likely to consider pnéreeurship an attractive career.

The main advantage stated, almost unanimously (9@9dhese undergraduates as to
why they want to start their own business is beeausvill enable them to be their
own boss. This desire to be their own boss wasiqusly noted by Goodbody
(2002); Henderson and Robertson (2000) Brindley Ricttiie (2000) who also found
in their studies conducted with undergraduate stisdinat being their own boss was a
strong motivation for entering into entrepreneysshiThe vast majority of female
students (85%) in the current study also believdding their own boss it would let
them do things their own way and importantly theg £ntrepreneurship as a means
of giving them more control over their life. Nigewvo percent of these female
students see entrepreneurship as giving them arctrat will both challenge them

and give them self-fulfilment. These motivationsre also found by Buttner and
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Moore (1997) to be important for women startingittoevn business. The female
students in the current study also see entreprehiguas allowing them to choose
their specific area of work and that it will givieetm the flexibility to combine a career
and a family. This is in agreement with Still aNdalker (2006) who found
entrepreneurship was a means used by female estiezps to combine the dual role
of family responsibility and career. Entreprendéipsis also seen by 80% of the
students as having less boundaries for their cdheer if they worked for someone
else.

Over 90% of these undergraduates would like td gtair own business because they
believe that entrepreneurship will permit them s aheir business skill as well as
allowing them to make best use of their personahmstencies. This positive
perception towards the use of their skills requif@dbusiness start up was further
substantiated with evidence of a difference fouativieen the two groups of female
students (t = 5.132, df = 265, p = .000) concermageption of their knowledge and
understanding for starting and managing a businéssmale students that want to
start a business were more likely to perceive tledves as having good knowledge
and understanding for starting and managing a basithan the female students that
do not want to start a business. This self-assuespponse from the students
concerning their knowledge and skill to start aibess is important for female
entrepreneurship. Langowitz and Minniti (2007)idetd that if a woman feels she
has the skill and knowledge to engage in entrepmshg and therefore perceives
herself as capable of running a successful busirst®sis more likely to consider

entrepreneurship as a career.

It was noted by the present research that the apfrfemale students that want to
start a business (63%) believe they require morek veaperience before actually

embarking into entrepreneurship. This is in linghwihe findings of Carter and

Collinson (1999) who also found entry into entreyaarship delayed because of the
belief that respondents required more work expedenThis requirement of more

work experience is of particular interest to theegemt research because work
experience is often acknowledged as an importactofan the development of a

business idea (Scott and Twomey, 1988; Madsen, gdast and Ulhgi 2003).

However, in the current study lack of work expecenlid not appear to impinge on
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these undergraduates’ perception of their abibtylévelop a business idea, as 94%
stated being able to use their business idea@) amportant reason to start their own

business.

5.4  Students that expressed they do not want to statieir own business

The fear of risk is by far the major inhibiting tacfor the majority of female students
who do not want to start a business. This is ia With Wang and Wong (2004) who
also noted risk as a serious inhibitor to busirstgg up. Almost three quarters of the
female students in the current study agree thewpfaa@d that if they started their own
business it could fail and they could run into defihey are also unhappy with the
concept of not having a secure income with 79%eohdle students agreeing this
would be a reason for not starting their own bussne Therefore, these students
perceive entrepreneurship as leading them intor@ecaituation in which they feel
they have little or no control over. Interestingliis is in direct contrast to female
students that want to start a business who per@sttepreneurship as giving them
more control over their livesWhen one combines these factors with their peroepti
that the responsibility of owning a business is ddticult, too stressful and it could
take over their lives, it is easy to understand Wia¢o of these female students
believe that it would be easier to work for someelse rather than start a business of
their own, therefore confirming the notion that repteneurship is not readily

considered a career (Henderson and Robertson,.2000)

There would appear to be a distinct lack of comfaein these female students’
perceptions concerning their ability to start aibeiss. Many believe they do not have
the business skills necessary to enter entreprsimigur This is in line with Robertson,
Collins, Medeira, and Slater (2003) who also fodadhale students cited lack of
business skills as a reason for not starting ankessi Female students in the present
research also stated not having a suitable busideasas a reason for not starting a
business. This is often cited in literature ag@dent to business start up (Carter and
Collinson 1999; Klapper, 2004). Lack of support and inforimrais also found to be

a problem for those not wanting to start a businesth many female students

believing they do not have the contacts or netwokksessary to start a business. A
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surprising amount of female students also agreg tlte not know how to access

business information or support structures.

Interestingly, it was found that 79% of female swi$ in the current study who stated
they do not want to start a business believe thgb@ business support structure
would encourage more women to start a businesgreldre, it is logical to conclude
that the availability of a good network of advicewld help to encourage the less
confident or reluctant female students to recomsstirting their own business. This
is in line with Oakey, Mukhtat and Kipling (2002hw believe that the availability of
more business support would encourage more studentonsider entering into

entrepreneurship.

5.5 The general attitudes and perceptions of theollective group of students

towards entrepreneurship

When the attitudes of the collective group of stud€273) towards entrepreneurship
in general were examined some interesting issuesgad. Surprisingly there would
appear to be no evidence to suggest a signifiagietehce between those that want to
start a business and those that don't. In othedsv is found that they share similar
views on women and entrepreneurship at a more gelexel in a way they do not

share at an individual level.

The most outstanding belief shared by these undéugites is the notion one needs to
be very determined to run a successful busineds (®8%) of the undergraduates
agreeing with this notion. Interestingly, this chaeristic is cited by Gasse (1990) as
one of the basic traits required for successfuliass ownership along with the need
for energy. This need for energy is also perceagdecessary in the current research
as the vast majority of the students (95%) bel@ve needs to work extra hard when
owning a business. Interestingly, this belief ore®ds to work extra hard, was in
contrast to students who do not want to start ankss, as these students disagreed
with the perception that one needs to work extrd adhen starting a business. When
one combines these perceptions with the notior bel87% of the collective group
of undergraduates, that one requires special clegistecs or traits to start a business,

it is easy to see how these perceptions may comgribo the reason why many
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students self-select themselves out of entreprehgur As Menzie and Tatroff
(2006) found, female undergraduates were lessylikelundertake entrepreneurial
education than male undergraduates believing theynot have the personality

required for business ownership.

The findings on risk were interesting as they iatican anomaly in perceptions
across the group. The vast majority of the callecgroup of students disagree with
the notion women do not like taking risk. Howewérs is in complete contrast to the
belief expressed by students who do not want i atdusiness. This group stated
fear of the risks involved in entrepreneurship s main reason for not considering

entrepreneurship a suitable career.

This inconsistency continues when it comes to disitig the confidence required to
enter into entrepreneurship. Even though thera onstant lack of confidence
displayed in the ability to start a business by shelents that do not want to start a
business, the vast majority (74%) of the collectiveup of students are of the opinion
that women have the same confidence as men to a&téisiness. This is in
contradiction to the findings of Hazlett, Hendersbiill and Leitch (2007) in which
women were found to display less confidence than mken considering business

start up.

Nevertheless, despite these contradictory findingsen the subjects of risk and
confidence are probed a little deeper many of tbdents that are not interested in
business ownership displayed some insecurity isethespects of entrepreneurship.
For example, fear of business failure, running idebt and not having a secure
income is cited by these students as the princgmdons for not starting a business.
When you add to this the belief they do not hawe libsiness skills or the relevant
experience required for running a business, itosdifficult to surmise that lack of

confidence may be an issue for these students viwemes to business ownership.
This connection between fear of risk and lack ofifctence has previously been
acknowledged by Brindley (2005) who noted, “if amdividual is confident the

situation or decision may seem less risky but ifirafividual lacks confidence then
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they may perceive more barriers and anticipate dbeision to be a more risky
business” (p.153).

However, there is unequivocal agreement from tbikective group of students on the
influence of family and friends with 95% of the déuts agreeing their support is
important when starting a business. This influenEdamily and friends and its
importance to business start up is further substiaok with over 85% of the students
that want to start a business believing family &mehds are an essential or mainly
positive influence when entering into entreprenieiprs It is therefore possible to
argue that this support and influence from famiy &iends is particularly significant
for students in the current research as 92% ofktkasdents are in the age group of
20-25 years and likely to be still within the irdluce of their families and relying on
their support. Especially as it is acknowledgedpievious research that women
perceive the support from their family importantiriggvood, 2007; Hagen, Rivchun
and Sexton, 1989).

The importance of the family and its positive idfice on the encouragement of
business start up is given further credence aslyaenitrepreneurial background is
found to be a major differentiating factor betwettre two distinct groups of
respondents namely those that want to start a é&ssiand those that don’t. Notably,
those who expressed the wish to start a businessgrificantly more likely to have a
father who owns a business than those who do not wwastart a business. This trend
is also noted throughout literature (Watkins andtkivis, 1984; Scotet al, 1988 and
Postigo, Lacobussi and Tamborini, 2006)

The family is often considered a critical elemamtthhe encouragement of business
ownership as noted by Postigag al (2006) who found entrepreneurial family
background more influential than any other factor the encouragement of
entrepreneurship. In particular, the current rededound that themmediate family
rather than theextended familyhas more influence on the female undergraduates
expressing a desire to become an entrepren€@onsequently students coming from

a non entrepreneurial background are perceivedetatba disadvantage having no
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immediate role model and less access to availadeéss information (Oakest al,
2002 and Wanet al,2004).

The current research highlighted that fathers akeyainfluencing factor on female
undergraduates thinking about starting a busin€ssnale undergraduates who
expressed they wanted to start a business werdicagily more likely to have a
father owning his own business than the female ngndduates who stated they do
not want to start a business. This positive correlation between female
entrepreneurship and having a father that ownedsaéss has been noted previously
by other researchers such as (Watketsal, 1984; Hisrich and Brush, 1984,
Birley,Moss and Saunders, 1987; Kirkwood , 2007).

A finding of particular interest in the presenteasch noted that a brother with an
entrepreneurial background has the same influemeefather with an entrepreneurial
background on the students who want to start anbasi Remarkably, this influence
did not extend to a sister owning a business. Aherovho owns a business was also
found to be influential in the encouragement ofibess ownership but to a lesser

extent than a father or a brother.

This support from family and friends may be of matar importance, when one takes
into consideration over a third of the studentsevel that society does not encourage
women to enter into entrepreneurship. These stagesd believe little positive media
coverage is given teuccessful businesswoman and there is a lack o&léenole
models owning their own business. This perceivatk lof encouragement from
society and more specifically lack of media coveragf successful female
entrepreneurs is in agreement with the finding&johggren and Alsos (2007) who
believed the under representation of female ergrequrs in the media reflects the
views of society in general and its lack of supportbusinesswomen. Therefore,
when one notes this perceived lack of encouragerfnemt society as expressed by
students in the present study, it is possible ¢éohs®v these factors may impinge, in a
negative fashion, on students’ perceptions of endreeurship and its suitability as a

career choice.

85



Contrary to what is sometimes cited in literaturattwomen are believed to be less
interested in making a profit than men (Buttner andore, 1997), the collective
group of students do not believe making a profitmsre important to a male
entrepreneur than a female entrepreneur. It was falund that very few students
believe quality of work, customer service and wbfk balance are more important
than making a profit. This is different to the gagtion by Brush (1992) who
believed women see these intrinsic goals more itapbthan making a profit. Nor is
there agreement in this current research with tlggestion by Rose, Hamilton and
Carter (1996) that a woman is less likely to groer lbusiness than her male
counterpart. When one combines these factorshegétis not difficult to conclude
that this group of final year female undergradugteseive business ownership as a
serious intent. This serious business intent oimtrast to what is often portrayed in
literature, for example women are sometimes chargetd as not taking
entrepreneurship seriously with female businesseosinp seen as a means to balance
career and family or supplement a household inc¢Bresh, Carter, Gatewood,
Green and Hart, 2007).

In this current study the vast majority of studemt® want to own their own business
come from the Schools of Humanities, Business altHe& Science (93%) with the
Schools of Science and Engineering (7%) producimg minority of students
interested in starting their own business. Thimgares with findings of Hisricht al,
(1984) who found most of their female respondeis & liberal arts degree with a
business degree being the most popular choice alydaosmall minority having a
degree in engineering or science. Interestingigpat all of the students who want to
start their own business see it as enabling themseo their education to the best
advantage. Whereas over a third of students whaadovant to start a business
believe the subject area they have studied isuitattde to starting a business and that
the educational system as a whole does not encwumge to enter into
entrepreneurship. Klapper (2004) also noted tbfcigncy in the educational system
finding little had been done to prepare studentsafoentrepreneurial careerWith
this in mind it would appear there is a need texamine the educational curriculum
presently used for the promotion of entreprenewtdivity including consideration of

gender specific entrepreneurial education aimefitratle students as suggested by
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Brookbank and Jones-Evans (2005). However, it shalglo be noted that the present
study also found that even though some of the stadead participated in previous
entrepreneurial education predominantly in secondahool or in WIT it did not
appear to have any particular influence on thesirdeo start their own business.

The lack of females taking up higher level educsaiio engineering and science as
identified in the current research is perceived asajor restriction to women entering
into what is generally acknowledged as traditiomale dominated industrial sectors
(Bruni, Gherardi and Poggio, 2004) that are fredjyemssociated with hi-tech, high
growth industries (OECD, 2004). Consequently,eg®gnised in the present research
the majority of undergraduates wishing to start usitiess perceive their future
businesses to be in what are traditionally seetypisal female sectors involving
service related businesses or retail (8tilal, 2006; Fitzsimons and O’Gorman, 2006)
with only 1.3% stating they would like to start T business. These figures can be

seen in Table 4.7.

5.6 Summary

There is a very strong belief within the combinedup of students namely those that
want to start a business and those that do nottheae is a need to be very
determined, work very hard and have special charatts to enter into

entrepreneurship. However, interestingly, thersasewhat of a difference when it
comes to discussing attitudes and perception taavas#t and self-confidence as the
collective group express little risk aversion aratgeive women as having the same
confidence as men to start a business. In cordtadents who do not want to start a
business perceive risk as a major inhibitor angldiged lack of confidence in their

ability to start a business.

The support of family and friends with a particulanphasis on the influence of an
entrepreneurial family background is of importaneten starting a business
especially as there is a belief that society inegaindoes not encourage women into
business ownership.  Profit is also found to be important element of

entrepreneurship for these students as is thefbletiewomen are no less likely than

men to want to grow there businesses. Howevere tiseslightly more reservation

87



shown to the likelihood of women entering the luktesector compared to men. This
may be due to some extent to the area of studgtseldy the students and their lack

of science and engineering degrees.
The next and final chapter of the thesis presdr@verall conclusions of the current

research. It draws attention to a number of litiutes in this study and makes

recommendations for future research in this aresuafy.
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Chapter Six

Conclusion



Chapter 6: Conclusion

6.1 Introduction

The basis of this study was to get a better unaiedstg of female undergraduate

students and their views of entrepreneurship thrdahg following research question.

‘What are the attitudes and perceptions of femalendergraduates towards

entrepreneurship?’

This chapter starts with an outline of the objexsiwf the current research, followed
by the reasons and motivations agreed by one diitkde respondents as to why they
would like to start a business. The reasons astholes identified by the majority of
students as to why they would not like to startusitess are then outlined. The
chapter continues with a discussion about the géredtitude displayed towards
entrepreneurship by the combined group of studantsfinally, concludes with the

limitations of the study, and recommendations tduife research.

Bearing in mind the fundamental aim of the curretudy is to gain a better
understanding of female undergraduates’ attitudesgands entrepreneurship; the
research began by identifying the basic objectiezpiired to answer the research

guestion. These were to establish:

1. If female undergraduates consider entrepreneueskiigble career option.

2. The perceived motivations of female undergradudesentering into
entrepreneurship.

3. The perceived barriers of female undergraduatesnédr entering into
entrepreneurship.

4. The general attitudes of female undergraduatesrtsaentrepreneurship.

These objectives were chosen in order to obtainentorowledge and a better

understanding of female undergraduates’ views abatrepreneurship and why so
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few female undergraduates consider entrepreneuashgcareer. This current study
has exposed just how little is known about femaldengraduates’ needs, motivations
and reservations concerning business ownershipeftre, confirming the topic of
female undergraduates and their views on entreprship to be a seriously neglected
and under developed research area. This neglectigaificant implications for
female business ownership especially, as Fitzsinebreal (2003) found a positive
correlation between education and female entreprehg. Notably, this study is the
first of its kind to be undertaken in the Repuliicireland and has revealed some
very interesting facts and produced some uniqueirfgs within the Irish context.
Having taken these factors into consideratiors apparent that the study could have
serious implications for academics, educators,cgolnakers, enterprise support
agencies and ultimately female business owners déles not only nationally but

internationally also.

6.2 Implications of the current research

Academics specialising in the area of female entregurship should find this
research valuable as it is adding new knowledge statistical evidence to a much
neglected and under researched subject as notagtiout literature (OECD, 2004;
de Bruin, Brush and Welter, 2006). This reseatadukl also influence educators in
entrepreneurship to rethink how they currently he@ntrepreneurship to female

undergraduates.

This research should be particularly relevant ® ¢ducators of female students as
many of the findings have specific implications tbe present educational system in
Ireland. The study found that entrepreneurial atlanal as it is taught at the moment
does not appear to be making the impact on fentatiests that it should as regards
expanding their career choices and viewing entreqreship as a viable option.

Maybe it is now necessary to revise the presemtoccium at all levels of education to

include a gender specific approach as recommeng@&idoksbank and Jones-Evans
(2005) who believe this is necessary as a meahslpopromote more entrepreneurial

activity amongst women.
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Although this current study has shown female un@ehgates view entrepreneurship
in a positive light two third of the respondemtsuld notconsider starting a business.
Many of the students who expresskdy did not wanto start a business believe they
do not have the contacts or networks necessargtey entrepreneurship nor do they
know how to access business information or supgtouictures. This difficulty for
undergraduate students in gaining access to bssimésrmation was previously
recognised by Goodbody (2002). With these comggan mind, policy makers and
enterprise support agencies could benefit from shisly by implementing suitable
support systems aimed specifically at young eddoatamen and actively publicising
their availability. Especially, as this study s®wn 79% of respondents whial not
want to start a businessyreed a good support system would encourage nurew
to enter into entrepreneurship. This is in linehvilte findings of Oakey, Mukhar and
Kipling (2002) who also found the availability ofame support would encourage

undergraduate students to reconsider entreprenpwasla career option.

The current research also creates awareness ofpeéheeived difficulties and

advantages the undergraduate student associatesemiiiepreneurship as a career.
By highlighting these factors it is hoped that theure female entrepreneur will be
encouraged to find a way around these difficulbgsconcentrating on the benefits
and attraction of entrepreneurship as a careasppgssed to viewing it as an arduous

obstacle course.

6.3  Students that expressed the wish to start theirven business

One third of the respondents in the current rebearpressed the wish to start their
own business. The main advantage stated almoshimoasly by these

undergraduates as to why they want to start a bssiis because it will enable them
to be their own boss. This in turn will enablenthéo do things their way such as
letting them use their business idea(s) and worlaninarea of their own choice.
Ultimately these undergraduates perceive businesgership as giving them more
control over their life. This need for control walso recognised by Nearcho-Ellinas
and Kountouris (2004) who found it an importantsea for women starting a

business. Students in the present study also shoonfidence in their ability to start

a business by believing they have the personabasthess skills required for running
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a business. This confidence was further substedtiby 71 % of these students
agreeing they have an assertive personality, whiey perceive necessary for
business ownership. They also see entrepreneuashipaking the best use of their
education, while giving them a career that willtbahallenge them and give them
self-fulfilment, Buttner and Moore (1997) noted sheas important motivational
factors for women starting their own business. eredtingly one of the main
differentiating factors found between the two dsesgroups of students was that the
students who want to start a business were moedylito have an entrepreneurial
family background (Scott and Twomey, 1988; Kirkwp@007). It was also found in
the present research that a father and a brotlepaticularly influential in the

encouragement of entrepreneurship of the femalergnalduate.

6.4 Students that expressed they do not want ttagt their own business

This current research found fear of the risk inedlwhen starting your own business
as the key inhibitor to business start up. The wagority of these students agreed
they are afraid their business would fail and tbewld run into debt. There is also
fear of lack of a secure income and therefore thedieve it would be easier to work

for someone else.

These students showed a lack of confidence in #ility to start a business not only
by not having a good business idea but they alBeveethey do not have the skills or
experience required to enter entrepreneurship. cduld be argued these
undergraduates, in contrast to the students that teastart a business, perceive
entrepreneurship as a career in which they have ltde control over. More than
half of the students believed entrepreneurship @vtake up too much time and could
take over their lives. Overall, the attitude oédh students towards entrepreneurship
as a career could be described as negative, aspregive the responsibility of
running a business too difficult and the pressowedtressful. Surprisingly, they do
not see entrepreneurship as a career in whichwbeyd have to work too hard. They
also showed a confident attitude towards their gersonal skills and competencies
and interestingly they believe a good support sysieuld encourage more women

to enter into entrepreneurship.
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Over a quarter of the female undergraduates whoesgpd they do not want to start a
business believed that the present educationalemmystioes not encourage
entrepreneurship. This inability by the educatiosgktem to provide adequate
preparation and encouragement to help studentsidewnentrepreneurship as a
potential career option is in agreement with Klap{2904) who found little was been

done in higher educational institutes to prepandestts for business ownership.

6.5 The general attitudes and perceptions of theollective group of students

towards entrepreneurship

Though there are differences between the two groofpstudents concerning
entrepreneurship and its perceived viability asieer option at an individual level,
these differences are not so obvious when it camélse attitudes expressed towards
entrepreneurship in general. Interestingly thera perception among the combined
group of students (273) that one requires spebiatacteristics or traits and needs to
be very determined to run a successful businebss may lead some students to self-
select themselves out of entrepreneurship. Theaupf family and friends is
believed to be extremely important when startiniguainess especially as there is a
perception that society in general does not engauwamen into entrepreneurship.
There is some evidence to suggest the collectivapyof students perceive business
ownership as a serious undertaking, disagreeinly thé idea that making a profit is
less important to women than their male countespaivVhen one adds to this that
students believe a woman is no less likely to ghaw business than a man, it is not
difficult to surmise, as a combined group, theselashts perceive entrepreneurship as

an earnest prSUit.

There is some disparity noted between the attitadelsperceptions expressed by the
students that do not want to start a business laosetexpressed by the collective
group of students when discussing their attituderttwepreneurship in general. The
vast majority (78%) of the collective group of stats disagree that women do not
like taking risks and they believe that women h#we same confidence as men to
start a business. It is also noted there is agpéion that one needs to work extra hard
when owning a business. These perceptions areacgrity the views as previously

expressed in the current research by many of thests who do not want to start a
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business. However, despite these anomalies thase n@ evidence found of a
significant difference in general attitude towaertgrepreneurship between students
who want to start a business and those that do fberefore, it should be possible
with the correct intercession it may be possiblertoourage more women to consider
entrepreneurship as a career. However, worryiitgiyas found even though many of
the combined group of students had participatgateénious entrepreneurial education
this did not appear to have any influence on theyosing business ownership as a

career option.

6.6 Limitations of the current research.

As with any research there are a number of linotetiassociated with this study.

These limitations can be summarised as follows:

* The students that participated in the current rebeavere limited to one
academic institution. A more extensive study cdwdste been conducted had
the students been selected from all three highel-lmstitutions within the
South East region.

» Part of the questionnaire divided the students twio distinct groups namely
those that want to start a business and thosalthabt. This was to enable

them to answer two different seaifattitudinal questions. Therefore, it was not

possible todirectly compare the results from the two groups againsh ea
other.

* The division of the questionnaire also led to ahfer problem as a small
proportion of respondents proceeded to answer trengvsection. This
resulted in a number of invalid questionnaires 4¢).6rom the total sample
size of 326.

* There seems to have been some confusion in thei@uesre concerning
family occupation and the terminology of self-em@d and business
ownership. It would have caused less misunderstgndi one term or the
other had been used as some of the students, tamttdably, perceived them
as having different meanings which sometimes redulih contradictory

responses.
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6.7 Recommendations for future research

While undertaking the present study it became ewitleere is very little known about
female undergraduates and their views on entreprshig@. Therefore, there is a need
to gain more knowledge about the young educated emomnd her views on
entrepreneurship. Especially as research has shitwere is a direct positive
correlation between education and entrepreneur@ipokbanks and Jones-Evans
(2005) and current industrial trends are towardknawledge-based environment

(Postigo, Lacobucci, and Tamborini, 2006).

Many different factors influence women who are aohomogenise entitper se
Therefore, it would be of benefit if any future easch in this area was conducted in a
variety of higher educational institutes acrossemgographical range. This would
add more information to a seriously under researdo@ic by gaining an overall
picture of the female undergraduate attitudes tdsvaand perceptions of

entrepreneurship.

Recommendations for future research include:

e The present research could form the basis for gitletinal study. This would
require follow up research to be undertaken in fiwel ten years time on a
similar sample population within Waterford Instéutf Technology. It would
be of interest to see if there is any change itudi and perception of female
undergraduates both at an individual level and géradtitude level towards
entrepreneurship, over time.

e More immediate research could be undertaken byndkig the current
research to different higher-level institutionsaas the Island of Ireland. This
would enable a comparison of attitudes to be matiwden different Institutes
of Technology and Universities. This could leacatbetter understanding of
the attitude and perception of female undergraduatards entrepreneurship
within the different educational institutions. ®u@n understanding is
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important, in order to obtain, more knowledge armt@ader understanding of
why so few women consider entrepreneurship aseecaption.

It would also be of interest to do a comparativadsgt of higher-level
institutions across the different regions in Irelaim order to see if there is any
difference in attitude of the female undergraduatgards entrepreneurship
depending on where the respondents are geograpthstahted

It would also be of benefit to compare female ugdetuates with male
undergraduates and their attitudes and perceptomards entrepreneurship.
This would establish if attitudes towards entrepreship were different
between male and female students at this stagleein ¢areer development.
Further research in this area would enable a bettéerstanding of the gender
division as presently observed in entrepreneurnshigeland.

Finally, it would be of benefit when consideringesle recommendations for
future study to take into consideration the advgaténat could be gained by
employing a qualitative methodology in additiontt@ quantitative research
process. Such an approach would achieve a madepti exploration into
female undergraduates’ attitudes towards and pgoospof entrepreneurship

leading to a deeper understanding and insighttimsoresearch area.
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Appendix A

Questionnaire



A Survey of Final Year Female Undergraduates in Wadrford
Institute of Technology

1. Please indicate your age:

20-25 7 26-30 31-4f 4179 50+
2. Nationality.

3. County of family home within Ireland:

4. What Degree Course are you presently undertaking?

5. Have you been in college for 4 continuous yeak$®s [] No[]

6. If the answer to Q5 iNO please explain what you did in the intervening qebri

7. Have you any other®3level qualificatior?

8. Which best describes your father and mother’s lsgfeemal qualification?
(Please tick box)

Father

Mother

Primary

Secondary

Third Level

Post Graduate

Professional Qualification e.g. Accountant, Saodicit

Trade Qualification

Don’'t Know

Other(Please Specify)
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9. Which of the following best describes your fathed another?Hlease tick box)

Father | Mother

Self employed

Full-time salary or wage earner

Part-time salary or wage earner (less than 30 hoursek)

Retired

Full-Time Home Maker

Student

Unemployed

Other(Please specify)

10. Which is the current occupation of your fataed mother, or previous
occupation if retired@Please tick box)

Father | Mother

Clerical or Sales Employee

Factory Operative

Trades Person e.g. Plumber, Electrician, Hairdrestse

Technician

Engineer

Business Manager or Executive

Business Owner or Self-Employed

Teacher, Nurse, Police or other Trained Servicekéfor

Professional e.g. Doctor, Solicitor etc.

Civil Servant

Manual Worker

Farm Owner, Manager or Agricultural Worker
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Other(Please specify)

11. Has any of your immediate or extended famigrewned a businesgease tick box)
Yes [] No[]

12. If you answeredYESto Q11, what is their relationship to you, e.g. brther,
sister, aunt, cousin?

13. What is your sibling order within your famil{®ease tick box)

First Born
Second Born
Third Born
Only Child

Other please specify

14. Would your parents discourage you to start youm business?
YesD No 1 Don’t know 1

15. Have you participated in any of the following enterprise programmes?
If YES, please indicate at what stage of your education.
MORE THAN ONE ANSWER IS POSSIBLE. (Please tick box)

Other
Primary | Secondary | WIT | 3" level

Specific enterprise training
modules

Junior Achievement

Work experience in a small or
medium size company

Young enterprise awards

Opportunity to meet and be
inspired by entrepreneurial
people

Start your own business project

[

Other(please Specify)
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16. Would you like more entrepreneurial educationikledge included in your®
level education? Yes No
L] L]
17.What are your immediate intentions when you lwrepleted your present degree

coursei(Please tick box)

Continue further with your education?

Work with a company and obtain a professional dication?

Work for the public sector e.qg. civil service?

Work with a Small or Medium Company?

Work with a large Irish company?

Work with a large multi-national company?

Start your own business?

Continue with a business that you have alreadyestar

Other flease specify)

18. Please tickkhe response that best describes your reactidrettotiowing statements:
Entrepreneurship (starting your own business) isn attractive career option?

1 2 3 4 5 6
Strongly . Disagree Don't
Agree Agree Unsure Disagree Strongly Know

| have good knowledge and understanding for startigand managing a business.

1 2 3 4 5 6
Strongly . Disagree Don't
Agree Agree | Unsure | Disagree Strongly KNnow
19. Do you intend to start your own business atesetage?  Yes [] No[]

If you answer No to question 19 go straight to question 24 on pade
If you answer Yescontinue with question 20 on next page
20. If YES you do intend to start your own business at somgestvhat would you
consider the ideal age to start starting your mssf
20-291 26-3(1 3141 41-50 [0 50+
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21. Please explain why you chose this age slot

22. If you would consider starting your own bussjeghat type of business would
you like to start?

23. If you would consider starting your own bussjeshom would you judge as
influential in the encouragement or discouragenoéstarting your own business?

Influencers Essential | Mainly | Mainly No Don't
Influence | Positive| Negative | Influence | Know

Parents &
Family

Educational
System

Career
Advisers

Friends

Entrepreneurs
that you know

Media (TV,
Radio, Internet)
coverage of
businesses &
business people.

Other
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24. All respondentsPlease tickthe response that best describes your
reaction to each of the following statements:

1 2 3 4 5 6
Strongly Not . Strongly | Don't
Agree Agree Sure Disagree Disagree| Know
You require
special

characteristics of
traits to start
your own
business.

Female business
owners are taken
less seriously
than male

business owners|

Women have the
same confidence
as men to start a
business.

Women do not
like taking risks.

A woman starts a
business to
combine career
and family
responsibility.

It is more
difficult for a
woman than a
man to obtain
finance.

You need to
work extra hard
when you have
your own
business.

You need to be
very determined
toruna
successful
business.

To own a
successful
business you
need to be
selfish.
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To own a
successful
business you
need to be
ruthless.

Making a profit
Is less important
to women than
men.

A female
business owner
thinks customer
service is more
important than
making a profit.

A female
business owner
thinks quality of
work is more
important than
making a profit.

A woman thinks
life/work balance
IS more
important than
making a profit

A woman is less
likely than a man
to grow a
business.

Women are less
likely than a man
to start a high-
tech company.

A good business
support system

would encourage
more women to
start a business.

Women are more
likely than men
to know how to
access business
information.
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Support from
family and
friends is
important when
starting a
business.

There is a lack of
female role
models, who
own their own
business.

Society in
general
encourages
women to start
their own
business.

The media
encourage
women to start
their own
business by
giving positive
coverage of
successful
woman who own
their business.

If you want to start your own business

at some stage in your career please answer question

25 page 7
If not answer questiof6 page 8
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25. If you WANT to start your own business,
please tickthe response that best describes your reaction
to each of the following statements.

| would like 1 5 3 4 5 5

to start my

own St I Not St I Don't
. rongly 0 , rongly on
business Agree Agree | gre | Disagree Disagree | Know

because:

| want to be my own
boss.

| have an assertive
strong personality that
is necessary for
business ownership.

It would enable me to
make best use of my
personal skills and
competencies.

It would enable me to
make a lot of money.

It would enable me to
do things my way.

It would enable me to
have more control over
my life.

It would enable me to
pick my own working
time.

It would give me the
flexibility to combine
my career with my
family life.

It would give me better
work / life balance.

It would give me a
career that would
challenge me.

There would be less
boundaries to my
career than if | worked
for someone else.

| would be able to use
my business idea(s).

| would be able to use
my business skills.

| would be able to use
my education to the
best advantage.
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It would give me self-
fulfilment to own and
run my business.

It would enable me to
give something back to
society.

It would gain me
respect from others.

It would enable me to
work in the area of my
choice.
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26.1f youdo NOT want to start your own business,
please tick the response that best describes your reaction
to each of the following statements.

| do not 1 2 3 4 5 6
want to
start my
own Shordh | mgree | o | disagree | SIo0OY | Do
business
because:

| would find the
responsibility of
running a business
too difficult.

I would find the
pressure too
stressful.

| do not have the
personal skills and
competencies
necessary.

There is too much
red tape e.g. legal
and employment
regulations
required when
running a
business.

The Irish market is
to small and does
not have enough
potential.

| am afraid of
running into debt.

It would take up
too much of my
time.

It would be easier
to work for
someone else.

| don’'t have a good
business idea.

| do not have the
relevant
experience needed
to run a business.

| don’t have the
business skills
required to run a
business.

| would be afraid of
the lack of a
secure income.
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| would have to
work too hard.

It could take over
my life.

It would be too
difficult to run a
business if | had
family
commitments.

Entrepreneurship
does not have the
same status or
respect as other
careers.

I would be afraid
that my business
would fail.

It would be too
difficult to obtain
the finance
necessary.

The educational
area that | studied
is not suitable to
start a business in.

| do not have the
contact or
networks
necessary to start
a business.

| do not know how
to access business
information or

support structures.

The educational
system does not
encourage starting
your own
business.
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